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Facilitation
Values and Priority

Tasks of a Facilitator

Facilitate: To make easier or easy

Being a facilitator of learning and youth action is about supporting young people and encouraging them to think about what they can do to change their reality. That is, to improve their life and the life of their community.

Essentially a facilitator is an educator who empowers the learner rather than preaches to the learner. The teacher – learner situation is one where everyone learns.
It is about:
· Asking questions and posing problems rather than giving answers

· Encouraging the group to consider the bigger picture
· Summarising discussion and encouraging reflection.

Facilitators generally work with groups and teams and help build the solidarity and power of the group to lead their community projects.

However, it is possible to facilitate an individual who is leading their own community action and community-based learning through a young person-led placement.

Values of the Facilitator:
· A belief that young people are intrinsically good and are willing and able to make a commitment to improve/shape their community

· A commitment to supporting young people to take the lead and to voice their ideas, values and opinions and then translate them into positive action

·  Believes that dialogue between young people and teachers can enable both parties to learn more about the community. Knowledge, wisdom, leadership and power are interchangeable between adults and young people

· Openness to the idea that the present state of society and the prevailing norms and power structures can be improved/changed

· Able to let young people learn from their successes and mistakes. Support without taking the ‘risk factor’ out of the experience; ensure the learning is captured

· A belief that the process and the skill development is more important than the product
· A willingness to ‘let go’ of content and focus on managing the learning environment.
Some Principles of Facilitation:
· A guide without directing (what they decide or how it is organised)

· Prompt without persuading (suggest, and then give them the space to decide)

· Praise without bribing (encourage, persuade, but do not buy their commitment by pushing personal loyalty to you or imposed rewards)

· Respond with instigating (show respect and support by responding to their requirements without initiating courses of action)

· Advise without controlling (lots of opinions and alternatives from which they can choose/decide)

· Build team power without losing individualism (encourage teamwork yet look out for the feelings of individuals – especially the more vulnerable)

· Review without imposing (use natural opportunities to enable the team to review progress and learning, without stopping the natural flow of the project).

Key Responsibilities of the Facilitator of Young Person-Led Community Projects:
· Be a believer in young people and be enthusiastic about their project ideas and aspirations

· Explain the vision and concept of young person led projects (limits and opportunities)

· Assist young people to explore the meaning and relevance of community

· Help young people to generate project ideas and form their teams 
· Create pathways for teams to access contacts, information and resources

· Care about the individuals

· Support them to prepare and present their project proposals

· Facilitate regular review sessions so they can review progress, capture the learning and see the relevance of that learning

· Run exercises and use natural intervention points to teach generic skills (’teaching’ follows the action)

· Raise relevant ethical issues

· Help students to celebrate their learning and achievements

· Always be ready to promote the “fun factor” and enjoy working with young people as a co-learner.

Facilitation - Participant Worksheet

The Young Person-Led Barometer
Introducing the Barometer
This barometer offers a tool and training resource for Advance and other youth participation practitioners to reflect upon their practice and determine to what extent their program is both shaped by a young person-led culture and empowering young people to take the lead.

This barometer is based upon 14 criteria of young person-led voluntary activity, which were identified by British Millennium Volunteers personnel who were involved in the consultations that informed the Changemakers report Seven Ingredients for Success1
Advance coordinators could use this tool and score sheet for analysing its overall provision, for examining a particular component of a program that is currently defined as being young person led, and/or for monitoring the progression of particular cohort of young people over time.

Once you have filled in the score sheet, you could:

· Decide whether you are contented with the overall picture that you have painted for your scheme or particular component of your scheme

· Determine to set about making certain changes or refinements to increase your score and further intensify efforts to provide young person led volunteering

· Review the progression of a particular cohort (and facilitator) from adult led to young person-led.

Instructions
Please take the time to look at the barometer before you use the score sheet.
Once you have done this, please tick the appropriate box for each of the 14 criteria.

It is important to note that the entire continuum represents a range of appropriate interventions that are centred on meeting the needs of young people. 

We realise that young people are at various stages of maturity and have a wide range of support needs; ranging from adult to young person-led intervention and support. We do not assume that young person-led is always the most appropriate approach to supporting young people.

Once you have ticked the 14 most relevant boxes, total the score by:

· Allocating a plus/positive to all ticks to the right of zero, that is. the right hand half of the score sheet

· Allocating a minus/negative to ticks to the left of the zero, that is. the left hand side of score sheet

· Aggregating your positive and minus scores to determine an overall score out of 60.

The Final Result

As a general rule, a score of greater than -30 indicates a culture of young person-led activity, whilst a score of less than -30 indicates a culture of adult led activity. A score of between -30 to +30 represents middle ground (degrees of shared leadership between young people and adults).

Progression - if this score sheet was used on the same target group, a particular cohort of young people but over time; at one month and then three months later, would the scores indicate progression towards young person-led.

You may decide that this is a useful means to monitor your working style, and developing pedagogy with young people.

1Seven ingredients for Success: A working paper by

Changemakers, for the Millennium Volunteers Program
Facilitation – Teacher Resource
The Young Person-Led Barometer

	Continuum of Young Person Centred Activity

	Adult-Led
	5 
	4 
	3
	2 
	1 
	0 
	1
	2
	3
	4
	5
	Young Person-Led

	1
	An adult agenda establishing and directing the overall program
	
	
	
	
	
	
	
	
	
	
	
	A youth agenda establishes and directs the program

	2
	Adults decide who is eligible for the participation in the program
	
	
	
	
	
	
	
	
	
	
	
	Young people decide who is eligible to participate in the program

	3
	Adults control financial and other resources for activity
	
	
	
	
	
	
	
	
	
	
	
	Young people have direct access to financial resource (grants) and other financial resources

	4
	Adult ideas/briefs for projects and placements: defining community benefit
	
	
	
	
	
	
	
	
	
	
	
	Young people come up with the ideas for projects/placements and define the community benefit

	5
	Adults determine the time commitment to be made by young people
	
	
	
	
	
	
	
	
	
	
	
	Young people determine their time commitment to the activity and program

	6
	Adults determine who are the groups/teams of participants
	
	
	
	
	
	
	
	
	
	
	
	Young people form their own groups/teams

	7
	Adults plan the activity
	
	
	
	
	
	
	
	
	
	
	
	Young people plan the activity

	8
	Adults making significant decisions throughout the activity
	
	
	
	
	
	
	
	
	
	
	
	Young people make the significant decisions throughout the activity

	9
	Adults supervising the implementation of activities/projects
	
	
	
	
	
	
	
	
	
	
	
	Young people lead project implementation and adults facilitate

	10
	Adults determine the nature of support and skilling to young people
	
	
	
	
	
	
	
	
	
	
	
	Young people determine the nature of support and skilling they require from adults

	11
	Adults determine the timing of support
	
	
	
	
	
	
	
	
	
	
	
	Young people determine the timing of such support

	12
	Adults evaluate
	
	
	
	
	
	
	
	
	
	
	
	Young people evaluate

	13
	Adult voice presents the program
	
	
	
	
	
	
	
	
	
	
	
	Young people’s voices present the program

	14
	Adults decide upon nature of celebration/recognition
	
	
	
	
	
	
	
	
	
	
	
	Young people decide upon the nature of celebration/recognition

	Total
	Minus Score =
	
	Plus Score =
	Total Score =


Please note: this continuum is a tool for self assessment for young person led activity. It is not implying or inferring that all good practice is young person led. The continuum covers a wide range of appropriate and good practice – including adult-led. Not all young person-led practice is always good practice!

Facilitation - Participant Worksheet

What kind of support do l want from adults?

This particular form is about you indicating the kind of support that you would like from adults when you became involved in a volunteering placement or project that benefits your community. 
These adults may be staff at your school, representing a youth organisation, paid workers and/or volunteers from the community organisation that supports your community project(s) or volunteering activities.

By filling in the form, you will become clearer about what you expect from adults and that could help them to support you and/or your team mates more effectively.

	
	Tick the boxes that you feel are most relevant!
	Reason

	1
	I would like lots of direction about my volunteering and how I should go about the task, for example give me a job to do.
	

	2
	I would like adults to trust me and believe in my (and my friends’) ideas for community projects or volunteering and our ability to organise it.
	

	3
	I would like access to facilities and equipment (meeting room, phones, computers, materials).
	

	4
	I would like to be able to tap into a small project and cash fund that covers the expenses and material costs of my community project(s) or volunteering.
	

	5
	I would like help to develop my teamwork and organising skills.


	

	6
	I would like an adult to closely supervise my community project or volunteering.
	

	7
	I would like adults to be willing to respond to my request for help, as and when, I (and/or my team mates) need it.
	

	8
	I would like an adult to help me review progress (in my/our community project or volunteering) and help to appreciate what I have achieved/learnt.
	

	9
	I would like adults to recognise and celebrate what I/we have achieved and learnt.
	

	10
	Other forms of support I would like from adults.


	


Facilitation - Participant Worksheet

What kind of support do l want from adults?
This form is to be filled in when young people are about to design and manage their own community project(s) or series of volunteering activities.

Instructions

This form is about you and your team mates, indicating what kind of support you want from the adult who will enable you to take control over your own community project(s) or volunteering activities and reinforce your leadership. 
This adult could be a teacher (including an Advance Coordinator) or a skilled volunteer from the community. We call this adult a facilitator. They are someone who is there to believe in your ideas, to have trust in your sense of responsibility and to have faith in your ability to lead your own community project(s) or volunteering activities.

Please use the following checklist and work as a group to form a statement about the role of your facilitator. This may be done by you working alone, in pairs, or as a whole group - to compile a list of key tasks for the facilitator to undertake and/or attitudes to express.

Some of the sentences clash or have an opposite meaning to each other. This is so you can really choose and decide what you want from your facilitator. 
You could score each of the following sentences on a scale of 10. A score of 10 being really important and a score of 1 being not important at all. 
You can then give it to, and discuss it with your facilitator. They will then appreciate your needs more fully. You will then need to consider what your facilitator will require of you, and negotiate a final role for both you and your facilitator.

Facilitation - Participant Worksheet 
A Young Person’s Checklist: Our Expectations of Our Facilitator

	
	Really important                        Not very important

	
	Task
	10
	9
	8
	7
	6
	5
	4
	3
	2
	1

	1
	Someone who is willing to enthuse and motivate us without taking control.
	
	
	
	
	
	
	
	
	
	

	2
	Someone who will make sure our project works; someone who will take over and make it happen - if that is needed.
	
	
	
	
	
	
	
	
	
	

	3
	A person who will ensure that we can appreciate what we are learning/have learnt.
	
	
	
	
	
	
	
	
	
	

	4
	A person who can teach us skills when we need them, in order that our community project or volunteering can move forward.
	
	
	
	
	
	
	
	
	
	

	5
	Someone who will direct us on what the next step in our community project or volunteering is and keep us on task!
	
	
	
	
	
	
	
	
	
	

	6
	A person who will praise us when we do well and ask us to review progress and make choices and decisions if things are not going well.
	
	
	
	
	
	
	
	
	
	

	7
	Someone who will watch out and care about any of our team members who are struggling or intervene when we are in a crisis.
	
	
	
	
	
	
	
	
	
	

	8
	Someone who will help us make links with people in the community.
	
	
	
	
	
	
	
	
	
	

	9
	A person who can help us develop our teamwork and team power.
	
	
	
	
	
	
	
	
	
	

	10
	Someone who can tell us where there is money and resources.
	
	
	
	
	
	
	
	
	
	

	11
	A good listener.
	
	
	
	
	
	
	
	
	
	

	12
	A person who will always be concerned about health and safety issues.
	
	
	
	
	
	
	
	
	
	

	13
	Someone who can help us look at the good and bad points in our ideas, to give constructive criticism.
	
	
	
	
	
	
	
	
	
	

	14
	Someone who will organise things for us, make it easier for us to do our community project or volunteering activities.
	
	
	
	
	
	
	
	
	
	

	15
	Someone who will ensure that our achievements are learning are celebrated, recognised and rewarded.
	
	
	
	
	
	
	
	
	
	

	16
	Other tasks that you can identify?
	
	
	
	
	
	
	
	
	
	


Facilitation - Participant Worksheet 
A Young Person’s Checklist: Our Expectations of Our Facilitator

	
	Really important                        Not very important

	
	Desired Attitudes from Our Facilitator
	10
	9
	8
	7
	6
	5
	4
	3
	2
	1

	1
	A real belief in the potential of young people to make decisions and take responsibility.
	
	
	
	
	
	
	
	
	
	

	2
	A person who will trust and respect us and support our plans and actions.
	
	
	
	
	
	
	
	
	
	

	3
	Someone who is really unsure that young people can lead community projects or volunteering and will take responsibility to protect us from failure/disappointment.
	
	
	
	
	
	
	
	
	
	

	4
	Someone who wants to have fun and learn with us.
	
	
	
	
	
	
	
	
	
	

	5
	A person who is willing to help us deal with other people who may not be so supportive; to keep believing in us.
	
	
	
	
	
	
	
	
	
	

	6
	An adviser, guide, supporter who treats us as adults.
	
	
	
	
	
	
	
	
	
	

	7
	Someone who is an expert in our community project or volunteering topic/issue and who will tell us what we need to do.
	
	
	
	
	
	
	
	
	
	

	8
	Someone who can be calm even when we and/or they are under pressure.
	
	
	
	
	
	
	
	
	
	

	9
	Honesty; tell us straight, yet always want to let us make the decisions.
	
	
	
	
	
	
	
	
	
	

	10
	Someone who believes in the value of enterprise and being organised; getting things finished and meeting deadlines.
	
	
	
	
	
	
	
	
	
	

	11
	Other attitudes that you can identify?
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Decision-Making

Decision-Making

One of the accountabilities for schools delivering Advance is that schools must demonstrate where young people have participated in decision-making.

Things to remember when discussing decisions:

· Address the issue, don’t attack the person

· Use positive language

· Listen carefully to what others are  proposing

· Contribute positive suggestions and avoid blocking.

Decision-Making Strategies

Consensus or full agreement: Issues are discussed until everyone agrees. This can be a lengthy process, but is worth taking the time to make sure that all points of view are covered and all questions are answered.

Majority voting: Simple majority vote for yes/no or one of two options.

Drop-off voting: A vote is taken on all the options. The option with the least votes is discarded and remaining options are voted on again. This continues until only one option remains.

Ranking: Each young person ranks all the options. The option with the greatest number ranked first, or first and second is chosen.

Compromise: Each person lists those things they think are vital. Areas of common ground and difference are identified. Discuss the differences, looking for acceptable adjustments. Work out how as many as possible can be included in the final decision. Everyone involved needs to be flexible for a compromise to work.

Mediation: The Peer Mediation Program may be in your school. Mediation is usually used to resolve conflict. It is also an effective process through which to solve problems and reach a solution to which all parties are committed. Invite the trained mediators in your school to help your group reach a decision.

Committee or executive decision: If there is great difficulty in reaching agreement, the group decides to let the leader or a small committee make the decision. The whole group should agree that they will follow the decision before you go ahead with this.

Lucky dip: This is useful for distributing tasks or organising groups in an unbiased way. Take one slip of paper for each person and write a task or role on each slip. You can have more than one slip for a job if it needs more than one person.

Fold each slip and put it in a hat. Each person takes out a slip and that job is theirs.

Resource sheets:

· De Bono’s Six Thinking Hats

· SWOT (Strengths, Weaknesses, Opportunities and Threats)

· Flexible Decision-making Matrix

· PMI (Plus, Minus, Interesting).
Decision Making - Teacher Resource
De Bono’s Six Thinking Hats

A structure for in-depth analysis of topic, idea or project.

One of Edward de Bono’s best known thinking strategies is the ‘Six Thinking Hats’2. It is based on the idea of six different coloured ‘thinking caps’. If you use each hat in turn, you will examine most elements of any situation.

Steps:

Define the question, topic or project you want to explore.

Working through each hat in turn, note down the thoughts, ideas and information related to that hat.

Use the gathered thoughts, ideas and information to help make your decision.

White Hat: Information: facts, figures, gathering, ordering and reporting.

What information do we have?

What information do we need?

Yellow Hat: Positive: good things, good outcomes, opportunities.

What are the good things about this?

What are the advantages?

What are the easy things?

Purple Hat (formerly black): Negative: bad things, bad outcomes, disadvantages.

What are the bad things about this?

What are the problems?

What are the difficulties?

Green Hat: Creative: brainstorm, new and unusual combinations.

How could we change this?

What new things could be explored?

What new relationships could be developed?

What new things could happen?

Red Hat: Emotions: happy, sad, angry, scared, excited, hunches, intuition.

How do I feel about this?

Blue Hat: Thinking about thinking: keeping track of the process.

Have we covered everything?

Have we spent enough time with each hat?

Are we spending too much time with any hat?

Has everyone had the opportunity to contribute to each hat?

2 De Bono, E.,1990. Six Thinking Hats. Ringwood: Penguin.

Decision Making - Teacher Resource
Deciding about the

Project

Many classes will find it easy to decide on their community project(s) or volunteering activities.

Some may have some difficulty. These are some suggestions to help reach a decision.

Passionate people: if you have a group of young people that is engaged but the rest of the class is not, use the enthusiastic group to make decisions or enthuse the rest of the class.

Refine the options as a group by using:

· PMI

· SWOT analysis

· Flexible decision-making matrix

· Six hats.

Present a recommendation or the refined options to the group for final decision by vote or ranking.


If you have two or more groups strongly committed to different themes or options, the individuals or groups can:

· Find an overlap; or

· Use a Venn diagram to explore any common areas or ideas and use that as the basis for the project, for example;

· Animal welfare + environment = wildlife shelter

· Each group presents its case to the class, who then vote

· Rank using flexible decision-making matrix.

Umbrella strategy:

Use when there is no clear theme generating interest, but young people are interested in particular activities or tasks. The project is structured around a broad category with subgroups doing the task that interests them and supports the community project(s) or volunteering activities.





Decision Making - Participant Worksheet
SWOT Analysis

Strengths

Weaknesses

Opportunities

Threats

Use SWOT to decide about the value of a project or proposal.

List as many things as you can think of in each box. Consider:

· Is this a good use of resources?

· Will things have to be changed?

· Where might this lead?

· How important is this?

· How do I feel about this?

· Who will this affect?

· What will be needed?

· How long will it take?

· Who needs to be involved?

· Are there good outcomes for the effort?

· Anything else? 
	Strengths


	Weaknesses

	Opportunities


	Threats


Decision Making - Participant Worksheet
Flexible Decision-

Making Matrix

Use for comparing and deciding between two or more options, plans or ideas.

Draw up a simple matrix and list the options down the left side.

Decide on what is important in the situation. Use these as criteria to evaluate your options. Think of as many as you can. Some criteria might be:

How much will it cost? Will everybody be able to be involved? How safe is it?

Decide the relative importance of each criterion.

Important criteria may be worth 10; others may be only half as important; worth 5.

Fill in the grid with observations about how each option meets each criterion.

Total the values for each option. Which has the highest value?

Work through each column in turn and give each observation a value. 
	Option
	(Criterion 1):

out of (10)
	(Criterion 2):

out of (10)
	(Criterion 3):

out of (5)
	(Criterion 4):

out of (7)
	Totals

	(Option 1)


	
	
	
	
	

	Option 1 values



	
	
	
	
	

	(Option 2)


	
	
	
	
	

	Option 2 values



	
	
	
	
	

	(Option 3)


	
	
	
	
	

	Option 3 values



	
	
	
	
	


Decision Making - Participant Worksheet
Plus, Minus, Interesting

State your question, for example: Should I buy a mountain bike?

List as many things as you can think of in the matching column: good things in the Plus column, bad things in the Minus column and other things in the Interesting column.
Give each item a value from 1 to 5; 1 being not very important, up to 5 being very important. You can adjust relative values as you go.

Total up the values for each column. Which has the highest value?

	Question:

	Plus 
	Minus 
	Interesting

	
	Value
	
	Value
	
	Value

	Total:
	
	Total:
	
	Total:
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Reflection and Recording

Reflection

Student Record Book

Young people could use the journal sheets in the Student Record Book each session to record:

· What they need to do today

· What they need to do next time

· What they achieved

· What was discussed and much more.

Keep the journal sheets in a folder with the student worksheets and the Project Planning Sheet.

Young people should be encouraged to re-read their journals in light of the following questions:

· As you read, what thoughts, feelings and reactions do you have?

· Are there any main themes running through the journal?

· Have the things you have written about changed over time?

· Has the way you write changed?

· What does what you have written and the way you have written tell you about what you value? What you believe in?

· Has your perception of yourself changed in any way? How?

· Has your perception changed about the activities you have done?

An example of two types of journal writing

The two examples below are provided to display two types of reflective writing. The examples could be used to start a discussion with young people about reflection.


Refection and Recording - Participant Worksheet

Example 2 - Critical writing:

I was over 30 minutes late for my interview, which meant I was not even interviewed.

Now, I won’t have enough money for my holiday. This is the first time I have actually missed an interview, but not the first time I’ve been late to other things.

I have learned that:

· I need to be better organised for important events

· Employers have rules about being late

· Something that seems small can have big consequences

· The reasons that I arrived late were:

· I forgot to reset the alarm clock after the weekend

· I totally rely on the alarm clock ringing - I have no back-up system
Possible discussion questions with students:

1. What are the differences between the two pieces of writing?

2. What have the young people learned from the experience?

3. Why do you think it is important to reflect on events in your life?

4. What can be achieved through this process?

(Consider the two examples).

· I rely on my bus - a break down or it leaving early would also mean I was late

· I did not know exactly where I had to go. If I had, I would have been a few minutes late, but at least I would have been interviewed.

In order to improve the situation for next time, I plan to:

· Check my alarm clock when I have to be up on time

· Make sure I have a back-up alarm system (using my mobile phone) when it’s important to get up early

· If I have to be somewhere at a particular time, catch an earlier bus so I have some extra time if things go wrong

· Consider not sitting down to breakfast, and instead buying a sandwich on the way

· Make sure I know where I am going before I set out.

I probably need to sort out what is most important to me and focus on that.

Reflection and Recording – Resource 

How Do We Record Our Progress?

As you experience your community project(s) or volunteering activities, you will increasingly become aware of the learning that has taken place. 
The ability to get involved in a community project or volunteering activities and to then take a little bit of time to reflect upon what you have achieved and learnt is all about lifelong learning. These skills are relevant and helpful to the world of further study and work.

The following list of ideas illustrates a wide range of ways you can record/document the learning that has taken place throughout the community project(s) or volunteering activities. 
This list may help you to decide if and how you will record your learning. Cross any options of interest and discuss them with your placement supervisor, mentor and/or your team mates (and facilitator). Remember that these adults have a responsibility to help you review, capture, document and celebrate your achievements and learning.
	
	Recording Learning by:
	
	Why of / not of Interest

	1
	A team scrapbook that stores photos, written correspondence, articles.
	
	

	2
	A team ‘learning statement’ that is drawn up at the end of the project or activities on paper, or via a video, poster, pamphlet, etc.
	
	

	3
	An individual diary, journal or log book that I keep throughout the project or activities.
	
	

	4
	Regular review sessions with our facilitator where I/we talk about what we have learnt and achieved.
	
	

	5
	A review at the end of our community project or volunteering activities with an adult, where I/we present what we have learnt and then discuss the relevance of that learning to paid employment/work or study.
	
	

	6
	A review session with other young people who have led community project(s) or volunteering activities at which we can share our learning.
	
	

	7
	An individual reference from the facilitator which states what I have achieved and learnt.
	
	


4 
Celebration 

Purpose

One of the accountabilities for schools delivering Advance is to demonstrate how young people’s efforts have been recognised and celebrated.
Encouraging an atmosphere of acknowledgment and positive feedback is very important to building group coherence and trust. It is also important to recognise the effort and commitment young people have displayed.

Recognition and celebration events can also introduce Advance to the broader community. Invite people from organisations who could be involved with Advance in the future.

Managing the process of recognition and celebration is a task a group could take on for the whole year, or part of the year.

Possible Methods:

· Young people could be consulted on how they would like to celebrate the successful completion of Advance

· Certificates - these are a concrete way of noting what the young person has accomplished. The certificates could be designed by the teacher, part of the program offered by a community organisation or something young people have designed. Certificates could be presented at a school assembly by the Principal, a guest speaker from the community or some other local identity
· The group could concentrate on one person at a time and recognise their efforts or provide acknowledgement at the end of each component to all the people who have made particular contributions

· A party or event could be organised to celebrate the young people’s success and invitations could be extended to people who have been involved during the year. The young people could choose the venue.
· Rewards/awards could be used to say “thank you” to each young person for their unique contribution. Consider local sponsorship of rewards/awards

· Thank you cards or letters that acknowledge the unique contribution of each person.

Celebration - Participant Worksheet 

How Do We Want to Communicate and Celebrate What We Have Achieved and Learnt?
Your community project(s) or volunteering activities are coming to an end and now it may be the right time for you (alone or with your team mates) to think about how you would like your achievements and learning to be recognised and celebrated. This can happen in a number of ways, so please go through the following form and tick the relevant boxes. You could then discuss your preferences with your adult supervisor or Advance facilitator (teacher).

Recognise Learning
	
	Formal accreditation, e.g. core skills, school subjects, VET or VCAL units.

	
	A school-developed local Advance certificate or other certificates such as a First Aid Certificate.

	
	Include your achievements and learning into your Record of Achievement, Progress File or Curriculum Vitae.

	
	Include your achievements and learning into a School Report.

	
	Formal paper on your project and learning that can be written up and used for formal accreditation at college, school, university, etc.

	
	Informal review and reflection on your performance with your facilitator.

	
	Review session with other project teams.

	
	Other ideas?


Celebrations

Apart from, or instead of, recognising your learning through formal certification, you and/or your team may simply wish to celebrate the completion of your community project(s) or volunteering activities and/or gain more publicity. Who would you like to invite to such a celebration and how would you like to celebrate

	
	A party with team-mates.
	
	Putting details of your project onto an Advance or FReeZA website.

	
	A special outing.
	
	Carrying out a radio or newspaper interview about your community project(s) or volunteering activities.

	
	An event/party with other project teams.
	
	Your community organisation partner holds a celebration with you.

	
	Attending an event to talk about young person-led activity and its value to all.
	
	Create a display to show in a private or public place.

	
	Other…


	Benefits
	Agree         Disagree
	Comment

Why the score?

	
	5
	4
	3
	2
	1
	0
	

	1
	It’s a good way to help you review and really clarifies your learning.
	
	
	
	
	
	
	

	2
	It’s a really important skill to develop (making presentations).
	
	
	
	
	
	
	

	3
	It publicises what young people can achieve and provides awareness about the role of young people in community.
	
	
	
	
	
	
	

	4
	It will help to impress the audience with the skills you have developed. This could ‘open doors’ for you, (for example, if you make a presentation on what you did/ learnt to a potential employer).
	
	
	
	
	
	
	

	5
	It is good publicity for the facilitator and school.
	
	
	
	
	
	
	

	6
	You can get recognition from the audience and add more photos and clippings to your record of achievement.
	
	
	
	
	
	
	

	7
	It’s just a good fun way to celebrate.
	
	
	
	
	
	
	

	8
	Other reasons:




Celebration - Participant Worksheet 
Celebration Event and Young People’s

Presentations

One way of your community recognising and celebrating your achievements and learning is to hold a special event. This publicly credits you and the other young people who have been involved in a community project(s) or volunteering activities.

It makes some sense that any such event should feature young people because you are the ones who put in the hard work. 
The most common way to do this is to have young people making a presentation to members of the community. Please consider the following reasons for making the effort to prepare and deliver such a presentation.
Is making a presentation a good or bad idea?

Please read through the following list – either individually or in a group with other volunteers and/or project team members. Work out whether you agree or disagree with these eight benefits and put a cross in the most appropriate column.

5
Warm-Ups

Warm-ups are designed to:

· Introduce people to each other - icebreaker

· Lift the group and give it new energy 

· Discover something new.

The best warm-ups remind young people what they already know about the topic and engage their conceptual map so new information is easily assimilated.

To allow warm-ups to be as effective as possible, choose the most appropriate activity to achieve your learning goals considering the:

· Composition of your group

· Resources needed

· Available space and time.

There are three elements in a warm-up:

1. Introduction: Introduce the warm-up and explain how to do it

2. Action: Most of the time you will stay out of the way and observe unless you need to intervene to ensure safety

3. Reflection (to maximise the effect of the activity): reflect as a group on the activity and what people have gained from it. Some questions to start might be:
· What happened?

· How do you feel?

· How does this relate to real life or the things we are learning?

Warm-Ups
Energiser

	If ………………. is the answer, what is the question?                                    Time: short + discussion

	Activity goal:
	Discover and energise - This can also be used to generate ideas about a topic and it is also a useful filler for those awkward moments at the end of classes when other activities are finished.

	Introduction:
	Working out answers is the easy bit. Knowing what the questions are is harder.

	How to do it:
	Ask ‘If …………… is the answer, what is the question?’ Fill the blank with a word so the sentence is, ‘If green is the answer, what is the question?’

Encourage young people to suggest possible questions.

Do several general ones first, then use key words or concepts from the topic.

Once they are used to the game, give young people the opportunity to suggest the key word for the answer.

Note: Keep it moving quickly.

	Reflection:
	What happened?

How do you feel?

How does this relate to real life or the things we are learning?

	Resources:
	None.


Icebreakers - Getting to Know You

	Alliterative names                                                                                          Time: 20 mins + discussion

	Activity goal:
	Introduce - To familiarise people with each other’s names and to begin sharing personal information.

	Introduction:
	What’s in a name? This game will introduce you to each other and test your memories.

	How to do it:
	Sit in a circle.

Teacher starts by saying their name and adds: ‘and I like to’ followed by an activity that starts with the same letter as their name: ‘My name is Dave (or Ms Davis) and I like to dance.’

The next person around repeats the first person’s phrase and adds their own: ‘His name is Dave and he likes to dance. My name is Julie and I like to jog.’

Continue around the circle until it is the first person’s turn again. They try to say all of the names and preferences.

Note: this game can be modified to explore a topic, using ideas instead of the descriptor or as a planning tool to help organise an activity.

	Reflection:
	What happened? 

How do you feel?

How does this relate to real life or the things we are learning?

	Resources:
	Enough clear space to sit in a circle.


Warm-Ups
	Alterative name tags (can be done in silence)                                       Time: 5 - 10 mins + discussion

	Activity goal:
	Introduce - To familiarise people with each other’s names and to begin sharing personal information.

	Introduction:
	This game will introduce you to each other and you might discover something new about people you have known for a long time.

	How to do it:
	Hand out the blank name tags.

	Reflection:
	What happened? 

How do you feel?

How does this relate to real life or the things we are learning?

	Resources:
	Enough blank name tags (and holders) for the group.


	Ball of Wool (Learning Module 1)                                                                 Time: 20 mins + discussion

	Activity goal:
	Discover and introduce - To make the similarities between people obvious.

	Introduction:
	This game will surprise you with the number of things you have in common with the rest of the group.

	How to do it:
	Stand in a circle, with one person holding the ball of wool.

Leader calls out a common (or uncommon) interest, hobby or activity, for example Who has read Lord of the Rings? or Who likes soccer? Those who do put up their hand.

Holding on to the loose end of the wool the ball is thrown to one of those with their hand up.

They take the ball and call out another interest, hobby or activity and keeping hold of the wool, throw the ball to one of the people with their hands up. (This can be a person who calls out if you are in a space where noise is tolerated. Whispers are an option!)

Continue until everyone has a grip on the wool. Have a few suggestions of things most people like ready in case one or two people are left at the end.

	Reflection:
	What happened? 

How do you feel?

How does this relate to real life or the things we are learning?

	Resources:
	Enough clear space for the group. A ball of wool or string.


	Information sharing                                                                                Time: 15 - 20 mins + discussion

	Activity goal:
	Introduce - To develop familiarity by sharing personal information and to focus on listening and speaking.

	Introduction:
	This will test your speaking and listening skills and you might also find out some very interesting things.

	How to do it:
	In pairs, spend a few minutes talking about yourself; likes and dislikes, family, hobbies, etc.

Join with two other pairs and give a short introduction about your partner.

	Reflection:
	What happened? 

How do you feel?

How does this relate to real life or the things we are learning?

	Resources:
	Enough clear space for the group to have comfortable conversations.


Warm-Ups

Learning Module 1 - Community

	Soapbox                                                                                               Time: as you decide + discussion

	Activity goal:
	Discover - To identify some of the issues that are important to young people.

	Introduction:
	Here’s your chance to talk for as long as you can. Just stay on the topic and don’t stop or repeat yourself.

	How to do it:
	Set the topic.

Choose first pair of judges.

Start the first speaker. They talk for as long as they can; keeping on the topic, not repeating themselves or pausing other than to take a normal breath.

If the judges agree that the speaker has wandered off the topic, paused or repeated themselves, the speaker loses their turn. Keep the judges to making quick decisions.

If the judges don’t agree, the speaker keeps their turn.

The dismissed speaker replaces one of the judges and the next speaker begins.

	Reflection:
	What happened? 

How do you feel?

How does this relate to real life or the things we are learning?

	Resources:
	Two chairs for judges.

Podium for speaker.


	Volunteer jobs - A version of celebrity heads                                  Time: as you decide + discussion

	Activity goal:
	Discover - To explore some of the work done by volunteers.

	Introduction:
	Share some of the information about the amount of work that volunteers do from Module 1, Sequence 3. Then begin the game.

	How to do it:
	Sit two volunteers at the front, facing the class.

A brief description or name of a community/volunteer job is written on the board above each volunteer’s head.

The volunteers try to guess what their job is by asking questions to which the class may only answer yes or no.

A volunteer gets to keep asking questions as long as they receive a ‘yes’ answer. When they receive a ‘no’, the other volunteer gets a turn to ask.

The first one to guess their job correctly wins. They could choose the next person to guess and/or put up the next volunteer job on the board.

	Reflection:
	What happened? 

How do you feel?

How does this relate to real life or the things we are learning?

	Resources:
	Two chairs at the front facing the class with a white board behind them. 

Whiteboard marker.


Warm-Ups
Learning Module 2 - Communication

	Dictionary letters                                                                                           Time: 15 mins + discussion

	Activity goal:
	Discover - To contrast working individually and in groups.

	Introduction:
	Half of you will work in groups, half by yourselves, to rank in order how many words in the dictionary start with the letters in the list.

	How to do it:
	Organise most of the class in groups and leave some students by themselves. Choose robust young people to work alone. Hand out dictionaries, one per group and one each for individuals.

Write O, X, M, S, Z, P, J, T, Q, W on the board.

Participants will have five minutes to find out how many words in the dictionary start with these letters and then rank them from most to least common. Those in groups may work together; those working individually may not get any help.

Time the five minutes. Gather their attention. Write the rank provided on the board.

	Reflection:
	Who is ranking matches the master list?

What happened?

How much did people get completed?

Which was easier: in the group or by yourself? Why?

How do you feel?

How does this relate to real life or the things we are learning?

	Resources:
	Class set of dictionaries.

Order of letter frequency.

1 – S, 2 – P, 3 – T, 4 – M, 5 – W, 6 – O, 7 – J, 8 – Q, 9 – Z, 10 – X


	Knots                                                                                                       Time: 10 - 15 mins + discussion

	Activity goal:
	Energise and discover - To encourage group decision-making, focus on communication and see who emerges as leader for this activity.

	Introduction:
	To sort out the problem in this activity you will need to communicate well and to work as a group.

	How to do it:
	Form a close circle and extend your right hand into the centre.

With your left hand, reach in and grasp someone’s right hand.

Without letting go hands, try to untangle the arms. Grips can be fairly loose as long as there is contact between hands.

	Reflection:
	What happened?

What helped you get untangled?

How do you feel?

How does this relate to real life or the things we are learning?

	Resources:
	Enough clear space for the group.


Warm-Ups
	MYO rules (make your own)                                                                         Time: 40 mins + discussion

	Activity goal:
	Discover - To focus on the importance of rules for groups to function.

	Introduction:
	In games, as in life, rules give structure to activities and give everyone a shared understanding of what the game is about.

	How to do it:
	Students choose three objects and design a game using them.

They must make up their own rules and get ready to teach it to someone.

Share the games with the class, who then choose one for everyone to play.

Teach and play the chosen game.

Note: Keep the other games for use at another time.

	Reflection:
	What happened? How do you feel?

How does this relate to real life or the things we are learning?

	Resources:
	Enough clear space for the group.


	One sided communication                                                                           Time: 20 mins + discussion

	Activity goal:
	Discover - To focus on some important elements of communication.

	Introduction:
	To get what we want to say to other people we have a whole range of strategies. This exercise will draw your attention to some of them.

	How to do it:
	Each participant draws a picture including some regular shapes and an irregular shape.

Sitting back to back with a partner, they describe their drawing so their partner can reproduce it with out seeing the original.

Compare original and copy.

	Reflection:
	What happened? How do you feel?

How does this relate to real life or the things we are learning?

	Resources:
	Enough clear space pairs to work.


	Scavenger hunt                                                        Time: However long the list requires + discussion

	Activity goal:
	Introduce and discover - To encourage working as a group.

	Introduction:
	Get yourselves organised to scavenge together as many of the things on the list as you can.

	How to do it:
	Organise teams.

Hand out lists and set the time limit.

Teams are to assemble as many of the items on the list as they can within the set time.

Teams will need to organise who is doing what.

The highest-scoring team wins.

	Reflection:
	What happened? How well did you perform? How do you feel?

How does this relate to real life or the things we are learning?

	Resources:
	A prepared list with a variety of research topics, tasks or objects to be gathered and points for each item. Enough copies for all participants. Make sure most of the things are easy to get, some need two or more people working together and one or two are very difficult but have a lot of points.


Warm-Ups
	What if……?                                                                               Time: as long as you want + discussion

	Activity goal:
	Discover - To begin to consider problems and their solutions.

	Introduction:
	What if ‘Murphy’s Law’ (whatever can go wrong, will go wrong!) gets us?

	How to do it:
	Remind participants about the rules of brainstorming: lots of ideas, no criticism and quantity not quality.

Form groups of three and give them two minutes to think of some ‘Murphy’s Law’ situations they have recently experienced or seen.

Form a large circle. One group will get to pose their problem and throw the ball (gently) to another group. The person who catches the ball, aided by their group, must suggest some solutions.

They then state their ‘Murphy’s Law’ situation and throw the ball to another group.

	Reflection:
	What happened? What was easiest, thinking up problems or solutions?

How did you feel? How does this relate to real life or the things we are learning?

	Resources:
	Enough clear space for the group.

A soft ball.


	Wink murder                                                                                     Time: 5 mins upwards + discussion

	Activity goal:
	Discover - To begin to consider problems and their solutions.

	Introduction:
	Watch carefully; solve the problem of who the murderers are.

	How to do it:
	Sit in a circle.

Two volunteer detectives leave the room.

Two murderers are chosen from those remaining.

The detectives return to the middle of the circle. The murderers start killing the people in the circle by winking at them. Murder victims die dramatically.

The first detective to name both murderers at the same time is the winner.

	Reflection:
	What happened? How did you feel? 

How does this relate to real life or the things we are learning?

	Resources:
	Enough clear space for the group to sit in a circle.


	Yes! No!                                                                                                            Time: 3 mins + discussion

	Activity goal:
	Discover - To introduce the idea that communication is a lot more than words.

	Introduction:
	Communication is about a lot more than words. Notice the strategies that are used.

	How to do it:
	Partners face each other arms length apart with hands behind backs.

One person may only use ‘yes’ and the other may only use ‘no’. They may change their volume, tone, inflection, facial expression, posture but must not move their feet or hands.

They have to try and get the other person to agree or give in.

Time about 30 seconds, then reverse who is saying yes and who is saying no.

	Reflection:
	What happened? How did you feel? 

How does this relate to real life or the things we are learning?

	Resources:
	Enough clear space for the group and a space where some noise can be made.


Warm-Ups
Learning Module 3 - Project Management
	Card swap                                                                                                Time: 15 - 30 mins + discussion

	Activity goal:
	Discover - To start people thinking about a topic and to expose them to other people’s ideas.

	Introduction:
	We are going to share our ideas about the topic.

	How to do it:
	Hand out the cards, one to each person.

Participants neatly write ideas, suggestions, or piece of special information on their cards.

The cards are collected and shuffled, then handed out randomly.

Explain to someone the idea on the card you have been given and let them explain the card they have. You cannot show them the card.

If you recognise the idea as your own, you swap your card for theirs and sit down. The aim is to get your own card back.

If you don’t recognise the idea, then share your information with other partners until you find your own.

	Reflection:
	What happened?

How many ideas were different? How many were the same?

How do you feel?

How does this relate to real life or the things we are learning?

	Resources:
	Enough blank index cards, one for each member of the group, and clear space for the group to walk around and chat.


	Cumulative list                                                                                        Time: 20 - 30 mins + discussion

	Activity goal:
	Discover - To generate ideas about a topic and to expose people to other people’s thinking on a topic.

	Introduction:
	This is like a treasure hunt for people who think like you.

	How to do it:
	Each participant writes a list of seven things related to the topic.

They then circulate trying to find others who have the same things, without calling out.

When they find someone with the same thing they write that person’s name next to that item on their list. They may only use a person’s name for one item. They may need to discuss a little to make sure the item is really the same.

If the person has things mentioned that they don’t have, they collect those items by writing them on the back of their page.

The first person to get a name next to each of the items on their original list is the winner.

	Reflection:
	What happened?

How do you feel?

How does this relate to real life or the things we are learning?

	Resources:
	Sheet of lined paper for each participant.


Warm-Ups
	Stand and deliver                                                                                           Time: 15 mins + discussion

	Activity goal:
	Discover - To gather opinions about topics and to provide a chance for young people to see other people with similar and differing opinions.

	Introduction:
	This activity let’s you say what you think about the topic and also see and hear the spread of opinion.

	How to do it:
	One end of the room is designated as “excellent” or “strongly agree” and the other as “poor” or “disagree”, the middle “as expected”. This creates an imaginary scale from excellent to poor.

Start with a few light examples such as ‘everyone should do more homework’ and ‘mobile phones should be allowed in class’, to help young people understand the scale.

They go and stand on the scale to indicate their response.

Ask the people furthest away from each other to say why they are standing where they are. Ask one of those in the middle.

Then, ask the key question or sequence of questions. Ask for their reasons, especially those in the middle or standing at each end.

	Reflection:
	What happened?

Where did most people stand?

How did peoples’ reasons compare?

How do you feel?

How does this relate to real life or the things we are learning?

	Resources:
	Enough clear space the full length or width of the room.


6
Assessment – 

Teacher Resource

Assessing Participant Progress

Advance is a youth development program and monitoring should focus on the progress young people are making towards achieving program outcomes.  Measuring individual outcomes is not an integral part of the program. If the school decides that it wants to assess student learning outcomes then criterion-based assessment is recommended.

Linn and Grolund (2000) define criterion-based assessment as ‘a test or other type of assessment designed to provide a measure of performance that is interpretable in terms of a clearly defined and delimited domain of learning tasks.’ (Linn, R. L. & Grolund, N. E. (2000), Measurement and Assessment in Teaching, 8th edn, Prentice Hall, Upper Saddle River, NJ, p.

42.)

Criterion-based assessment tests against clearly established standards or criteria.

Part of the usefulness of this kind of assessment is that the standards or criteria must be identified before the task or learning is done. This information can be used as an Advance organiser for learning and to structure assessment. It also empowers young people by:

· Allowing their participation in the development of the criteria

· Clearly defining what will be evaluated

· Encouraging self-evaluation.
Goal Attainment Scales (GAS) and rubrics are examples of criterion-based assessment. A Goal Attainment Scale combines clearly defined criteria (the goals) with descriptions of levels of attainment for each one.

Steps:
Identify the criteria relevant to the task. Young people can be involved in this step. Consider:

· Information to be covered

· Skills to be demonstrated

· Participation in activities

· Presentation.

These become the column headings. In the following example, they are Content, Presentation and Communication.

Fill in the middle row with detailed descriptions of the elements needed for a satisfactory level of achievement.

Fill in descriptions for the other levels. It is easiest to deal with one criterion at a time. ‘Very Good’ and ‘Excellent’ usually include refinements or the extra work that some young people will do. ‘Poor’ and ‘Very Poor’ indicate areas that are missing or require more work. Having the levels clearly described gives young people the opportunity to identify what will improve their work.
Assessment - Teacher Resources
Assessment

Marks or percentages can be given using this scale. Weight each criterion based on its relative importance. Allocate a numerical score for each row.

	
	Content (60)

x12
	Presentation (20)

x4
	Communication (20)

X4

	Excellent

5
	
	
	

	Very Good

4
	X
	X
	

	Expected

3
	
	
	

	Poor

2
	
	
	X

	Very Poor

1
	
	
	

	Total
	4 x 12 = 48
	4 x 4 = 16
	2 x 4 = 8


In the example:

Content is worth 60, Presentation 20, Communication 20.

The levels are assigned a value, for example, 1 - 5.

Divide each weighting (60 for Content) by the highest value in the levels 
(Excellent =  5).

This gives the multiplier for each criterion. (60 / 5 = 12. This is the multiplier for Content.)

Assess the work and assign levels using the descriptions developed earlier.

Multiply the level value by the criteria multiplier to get the mark for that criterion, for example, Very Good 4 x Presentation 4 = 16.
Mark: 72

If the work falls between two levels, adjust the mark by modifying the level value, for example, 3.75 x 12 = 45.

Assessment - Teacher Resources
	
	Content x 12 (60%)
	Presentation x 4 (20%)
	Communication x 4 (20%)

	5
	Information is:

- interpreted

- evaluated
	Presentation adds to communication
	Pays attention to the needs of the reader

Directs attention

	4
	Includes extra:

- relevant information in

required sections
	Attention to presentation:

- borders

- subheadings

- illustrations, diagrams

- tables
	Gets reader’s attention

Makes information interesting

Reinforces information

	3
	All sections completed

Appropriate information
	Neat

Legible

Headings
	Correct sentence structure

Correct terms

Logical sequence

	2
	Attempted all sections, but

information is:

- not all there

- irrelevant

- incorrect
	Untidy

- Hard to read
	Poor sentence structure

Some incorrect terms

Attempt at logical presentation

	1
	Has not attempted all sections
	Messy

- Very hard to read
	Poor sentence structure

Many incorrect terms

Information not logically presented


Assessment - Teacher Resources
Possible Areas of

Assessment

Skills and knowledge
Progress in the expected outcomes for young people and the relevant Mayer Competencies could be monitored for assessment.

Expected outcomes for young people:

· Better knowledge of their community

· Skills for participation in their community

· Stronger and more diverse links to their community

· Skills that are recognised by the community

· A means to contribute to their community

· Acknowledgement of their contribution by their community.

Relevant Mayer Competencies:

· Collecting, analysing and organising information

· Communicating ideas and information

· Planning and organising activities

· Working with others in a team

· Solving problems.

Products

A resource developed from information gathered during the community investigation such as a pamphlet on youth services for other young people or a web site with information about youth services of use to the school community.

A project plan including:

1. Definition of project or activities

2. Implementation plan

3. Evaluation of project or activities.

Young people’s self-assessment and feedback from the community coordinator should also be included.

The person coordinating the reports should be alerted early in the year to the possibility of including Advance in reports.
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Advance Learning Modules

	Overview of Curriculum Content

	Learning Modules

	MODULE 1 - Community

Developing young people’s self-knowledge and understanding of their community and      volunteering
	MODULE 2 - Communication

Strengthening young people’s communication skills and teamwork
	MODULE 3 - Project

Management

Building project management skills

	Curriculum Content
	Curriculum Content
	Curriculum Content

	· Self

· Community

· Volunteering
	· Teamwork

· Negotiating

· Problem Solving

· Reporting
	· Research

· Planning

· Doing

· Evaluating

· Reporting and Celebrating


Advance - Learning Modules
	Overview of Learning Outcomes

	Learning Module 1: Community

	Focus:
	Developing young people’s self knowledge and understanding of their community and volunteering

	Curriculum Content
	Learning Outcomes

	1
	Self
	· Knowledge of own strengths and weaknesses

· Identify their passions and interests

· Establish goals

	2
	Community
	· An understanding of what community is

· Identify people and places (including natural resources) in their community

· Identify current and potential connections between young people and the community

· An awareness of the community agencies that service the local community

· An understanding of how young people can access these services

	3
	Volunteering
	· An understanding of what is volunteering

· Knowledge of what volunteers do

· An understanding of the rights and responsibilities of volunteers

· Identify what activities they already do as volunteers

· Identify volunteer activities within the school and the local communities


Advance - Learning Modules
	Overview of Learning Outcomes

	Learning Module 2: Communication

	Focus:
	Strengthening young people’s communication skills and teamwork

	Curriculum Content
	Learning Outcomes

	4
	Teamwork
	· Recognise the important aspects of good teamwork

· An awareness of individual contribution and roles of others in a team

· An understanding of the benefits of teamwork compared to working alone

· An understanding of the types of feedback

· Ability to give and receive feedback

	5
	Negotiating
	· Identify the desired outcome they want and the means to achieve it

· Identify areas of agreement

· An understanding of the negotiation process

	6
	Problem Solving
	· Define the problem

· Brainstorm solutions

· Trial the Solutions

· Review the outcomes and discuss the result

	7
	Reporting
	· Identify the audience and purpose for a report

· Identify appropriate information to include in the report

· Identify appropriate style of report

· Understand how to plan and produce a report


Advance - Learning Modules
	Overview of Learning Outcomes

	Learning Module 3: Project Management

This Module relates specifically to the Advance program component that young people deliver a community project(s) or a series of volunteering activities in partnership with one or more community organisations.

	Focus:
	Building project management skills

	Curriculum Content
	Learning Outcomes

	8
	Research
	· Research possible community project(s) or volunteering activities

· Identify resources available to possible community project(s) or a series of volunteering activities

· Select community project(s) or volunteering activities (and project teams if appropriate)

· Decide on the intended outcome and evaluation criteria

	9
	Planning
	· Develop a project plan including;

- Tasks that need to be completed

- Who will complete each task

- When will the task begin and end

	10
	Doing
	· Implement the project plan

· Monitor the project plan

	11
	Evaluating
	· Conduct the evaluation of your community project(s) or volunteering activities

· Reflect on learning gained from the community project(s) or volunteering activities

	12
	Reporting and Evaluating
	· Report to organisations and present a report to the identified audience

· Celebrate the completion of the community project(s) or volunteering activities


Advance Learning Module 1: Community

Community - Lesson Plan
1. Advance Program 
Learning Outcomes:

· An understanding of the components of Advance.
	Element
	Activity
	Resources

	Ice Breaker (To do)
	Select a warm-up activity.
	

	Introduction to the

Program
	Young people are introduced to the Advance program

including:

· Explaining the components

· Purpose and aims of the program

· Assessment procedures.

Divide the class into groups, one group for each component:

· Groups discuss the component and write 3 questions for their component

· Class ask the questions and teacher provides the answers.
	

	Case Study
	Young people research different types of school Advance programs by using the Advance web site at www. youth.vic.gov.au/advance
Find examples of different community projects or volunteering opportunities from different types of schools (for example, rural, small, urban etc).
	

	Past Students
	Invite past participants to speak to the class about their community project(s) or volunteering activities (if necessary use a neighbouring school). Follow up with a discussion about Advance covering the following questions:

· What do you think the school will get out of doing Advance?

· What do you want to get out of doing Advance?

· Is there any part you are particularly looking forward to?

· Is there any part of it that is not clear or worrying?

· What will you do about that?
	

	Celebration
	Celebrate the beginning of the program.
	


Community - Lesson Plan
2. Self
Learning Outcomes:

· Knowledge of own strengths and weaknesses

· Identify their passions and interests

· Establish goals.
	Element
	Activity
	Resources

	Ice Breaker Passions and Interests
	‘Ball of wool’ - activity linking to passions and interests.
	‘Ball of wool’ 

See Warm-Ups

	Self-Assessment
	Explain the ‘Self-Assessment tool’ including:

· How it will be completed at the start and the end of the program?

It is OK if you don’t know or don’t understand a particular question.
	‘Self-Assessment tool’

	Strengths and

Weaknesses
	Young people work individually for 10 minutes and complete the ‘Identifying strengths and weaknesses’ worksheet. The list can be confidential or they can share it with a friend. As a class discuss:

· Was it difficult to examine your own personality?

· Did anything you wrote down surprise?

· Was it easier to look at strengths or weaknesses? Why?
	Worksheet ‘Identifying strengths and weaknesses’

	Passions and Interests
	Making a ‘Passion Chart’
Young people are asked to identify what they are passionate about both in terms of interests, subjects and beliefs.

They may work in pairs or a small group.

Young people then document their ideas on coloured poster paper.

Graphics can be included. The ‘Passion Charts’ are collected and posted around the classroom and young people present their ’Posters’ and ask questions about the ideas represented by others.

Young people are given adequate time to discuss what they have learned about their classmates. They are encouraged to link up with other young people who have expressed similar interests or passions when they do their community project(s) or volunteering activities.
	


Community - Start of Program
Self Assessment Tool
Name: ___________________________________________________________ Date: __________

School: __________________________________________________________________________

I think I am good at using these skills

Keep this Self-Assessment Tool as part of your record book and complete one again at the end of the Advance program. Please tick one box for each question (no half scores). Please use a pen and mark the appropriate boxes clearly.

	Achievement
	Unable to answer this question

1
	Poor

2
	Average

3
	Good

4
	Very Good

5

	1. Teamwork

	Listening to others
	
	
	
	
	

	Adjusting my ideas to fit with others
	
	
	
	
	

	Negotiating tasks
	
	
	
	
	

	Working well with others
	
	
	
	
	

	2. Organisational skills

	Planning a project / volunteering
	
	
	
	
	

	Solving problems
	
	
	
	
	

	Being responsible - doing jobs that I said I would do
	
	
	
	
	

	Setting goals / prioritising tasks
	
	
	
	
	

	3. Communication skills

	Able to work with adults and people I don’t know
	
	
	
	
	

	Making phone calls
	
	
	
	
	

	Presentation / public speaking skills
	
	
	
	
	

	4. Getting to know myself and self-confidence/self-esteem

	Knowing what I can do well and not so well
	
	
	
	
	

	Finding out about what interests me
	
	
	
	
	

	Motivating myself to learn
	
	
	
	
	

	5. Finding out things about my community

	Knowing what community agencies are in the local community
	
	
	
	
	

	Recognising how I can contribute to my community
	
	
	
	
	

	6. Understanding more about the world of work

	Knowing what skills and attitudes will help me do well at work
	
	
	
	
	


Community - Start of Program

Identifying Strengths and Weaknesses
Name: ___________________________________________________________________________

What are your strengths?

1. ______________________________________________________________________________

2. ______________________________________________________________________________

3. ______________________________________________________________________________

What are your weaknesses or areas you could improve?

1. ______________________________________________________________________________

2. ______________________________________________________________________________

3. ______________________________________________________________________________

What are your best subjects?

1. ______________________________________________________________________________

2. ______________________________________________________________________________

3. ______________________________________________________________________________

What are your worst subjects?

1. ______________________________________________________________________________

2. ______________________________________________________________________________

3. ______________________________________________________________________________

Describe your personal qualities:



__________________________________________________________________________________

__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
Community - Lesson Plan
3. Community
Learning Outcomes:

· An understanding of what community is

· Identify people and places (including natural resources) in their community

· Identify current and potential connections between young people and the community

· An awareness of the community agencies that service the local community

· An understanding of how young people can access these services.

	Element
	Activity
	Resources

	Definition of Community


	Exercise 1 – Brain Storm
The teacher begins by asking the young people to work in small groups/pairs and develop a list of words/ideas that come to mind when one says ‘community’. Ask each group to feedback their words/ideas and record them on a Flipchart or whiteboard. This will ‘Paint a Word Picture of the Community’.
Exercise 2 – Perspectives
The teacher then asks the small groups to take on a particular role and define ‘Community’ from that perspective. Each group has 15 minutes to prepare (in the assigned role) a small presentation on ‘What we think Community means and why it is a good thing’ (or is it?).

Select three or more of the following roles:

· A group of elderly citizens

· Local government (Council)

· A group of football / netball players on the local team

· The Chamber of Commerce / Small Business Club / Rotary Club

· A group of young Indigenous adults

· The local Member of Parliament

· A group of 18 year old unemployed youths

· A group of teacher / social workers

· A meeting of the local religious leaders

· The local newspaper or radio station

· The manager of the local fast food takeaway.
	Flipchart or whiteboard


Community - Lesson Plan
	Element
	Activity
	Resources

	Definition of Community


	Exercise 3 - Definition
The teacher now provides young people with some definitions of ‘community’, explaining community is about a sense of association and belonging generated by a common area of residence or by commonly shared interests or aspirations.

In the Australian context, ‘community’ can have any of the following four definitions.

The facilitator may provide the young people with examples of each definition:

1. All people living in a district or area, for example a town or region

2. A group of people with shared origins or interests - young people interested in music / bands, Jewish community

3. The public or society - when politicians or leaders talk about the community they may refer to the local State or National ‘State’
4. A nation or group of nations with traditions in common, for example, the European Community or the Commonwealth.

Discuss the ‘Definitions of Community’ information sheet. The teacher may ask the young people to check out these ideas with their friends, family or relatives - trying to talk to people of different ages and come back to the class with their reactions.

Extension activity

The facilitator asks the young people to form teams and to consider the relevance of these four definitions to young people and make a presentation i.e. a poem, report, ‘rap’ or audiotape etc. They can decide on the means but their presentation must incorporate responses to the following questions:

· Which definition do you relate to?

· What would you say was your community and why?

· Why is community a good thing - or not - for young people?

Optional activity

The teacher asks each group or team to make contact and interview (phone or email) representatives of a sample or even of all the 11 groups (as per Exercise 2) and ask them:

1. What do you think ’Community’ means?

2. Why is it a good thing?

3. Should young people take on the same or a different definition to you for ’community’?

4. Are young people part of the same community as you?

5. How can young people best contribute to community, that is,what do you expect of young people?

6. Can we make contact again for more information 
	Information sheet

‘Definitions of a Community’
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	Element
	Activity
	Resources

	Identifying People and Places in the Community
	Exercise 1 - Map
Put up a map of the community, it could be your local government area – young people put up coloured pins to identify the following:

· Where they live

· Where they hang out

· Where they work

· Other extracurricular activities

· Their school.

Young people then discuss the map in terms of the following:

· Where do you have most connections?

· Is there anything you would like to change about your connections?

· If there are changes you would like to make, what will you do?

Exercise 2 – Concept Map:
· Young people complete the core concept map with their community connections

· In small groups, share their information and identify the three most common connections apart from family and Community Map:
· In groups, draw a community map. Include the school, the shops that most of the young people use entertainment and sporting facilities, any physical resources such as parks, creeks and any other local places that were identified in the previous activities.
	Map of the local community, could be the local government area

‘Example Community Concept Map’

‘Core Community Concept Map’

(photocopied for each student or drawn on the board for them to copy)

	Internet Community Visits
	Research for web page activity
Young people in small groups use the internet to investigate the community organisations in the local area, how young people can access them, and what sort of work they do. Select two or three examples from the research that they feel warrant further research.
	Internet access
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	Element
	Activity
	Resources

	Magical Mystery Tour
	Organise a ‘Magical Mystery Tour’ day to help young people feel confident travelling independently outside their immediate area and gain an understanding of different types of communities.

The young people first draw the name of a suburb destination out of a hat at least 24 hours before the mystery tour day. All locations are outside of their local community but accessible by train, bus or other public transport. The task for the young people is to go to the destination in groups and bring proof, something that has the name of the destination, to show they had been to their destination.

Before the tour the student groups have to carefully plan how to get to the location, types of transport, times, etc using the Melway, the web, phone calls etc.

The group then goes to the destination when they will bring back their proof and complete the magical mystery tour 
fact-finding worksheet.

(This activity may not be possible in a rural area or may need to be altered. The aim is to develop an activity to encourage young people to explore communities beyond their comfort zone.)
	Melway ‘Magical Mystery Tour’ fact-finding worksheet

	Community Organisation Visits
	RESEARCH

In groups, complete in the ‘Community Resources Grid’ Then, using the organisations and resources identified in the map exercises and the Community Resources Grid students:

· Generate a comprehensive list of services that are available for young people in the local community. Include services specifically for young people as well as those available to the general community

· Decide which organisations and/or resources they think the school community should be aware of

· Investigate how those organisations and/or resources can be accessed: cost, times, people who are contacts, necessary referrals, phone numbers, and websites.

VISITS

The class divides into small group and selects a suitable number of community organisations to visit. Groups should do two visits, one that is of their own choice and one decided by the teacher. This ensures a variety of agencies are visited. The team members must have prepared their questions and can be guided by a standard question sheet.

Teachers need to support students in practising interviewing skills before the visits.

The groups then report back to the class on the community agency visit.

Use the Advance material provided on Page 54.
	‘Community Resources Grid’ Community directory from Local Government White and Yellow pages

Internet sites: in the Resources and References section of the Support Materials.

The Student Welfare Coordinator at the school will have information

‘Visit Planning and Recording’ worksheet.

Questions for community visits.


Community – Definition 
Definitions of

Community

‘Community’:

· A body of people with something in common

· Similarity or identity

· A group of people living in the same locality and under the same government

· A district or locality in which such a group lives

· A group of people having common interests

· A group of people having ethnic or cultural or religious characteristics in common

· A group of people with a shared sense of identity

· A group of people viewed as forming a distinct segment of society

· Sharing, participation and fellowship.

Community - Example Community Concept Map
Identifying People and Places in the Community



Community - Core Community Concept Map
Identifying People and Places in the Community


Community - Magical Mystery Tour
Fact Finding

Questionnaire

You will be travelling in small groups to a destination outside of your community.

In groups you will need to complete the following questionnaire, one for each group.

Travel to the Destination

Write comments on the following questions related to your trip to and from the destination. 

While you are travelling to your destination describe what you see and how the environment changes, as you get closer to the destination. 

Some of the things you need to observe are:

· The use of the public transport, does it change as you are travelling?
· The type of people who go on the public transport, do they change as you approach your destination? Note who you see getting off and on the public transport. You can comment on the age of the people, how they dress, or a range of other things you notice

· Note any changes in the environment as you travel.

Destination

Answer the following questions about your destination:

1. Make a list of the types of cars you see and note whether they are old or new and if possible, the year of the car. Note other types of vehicles you may see

2. Observe the houses in your location and make a sketch of a house, or if you have a camera you can take a photo. Note the types of house in the destination - are they single storey or two storey, flats or houses, older or more modern, the style of the houses, the gardens

3. List the types of shops you see. Go into a shop and look at the prices. Do things seem expensive or not? Look at the price of petrol and comment on how it compares to your own community

4. Choose someone from the community to interview. Ask that person how long they have lived in the area, why they live there and the good and bad things about the community

5. Observe how people appear to travel in the area -  are there many bikes or people walking, what is the traffic like?

6. Comment on the amount of parkland and recreational areas in the area.

Proof

You will need to return to school with some type of proof that you have actually been to the destination. This means something that has the name of the destination.

Community - Research - Community Organisation Visits

Community Resources Grid
	Service Category
	Organisation

	Animal Welfare


	

	Arts, Culture, Heritage


	

	Community Services, Health, Welfare


	

	Conservation, Environment


	

	Emergency Services, Safety


	

	Human Rights, Social Justice


	

	Sport, Recreation
	


Community - Organisation Visits
Visit Planning and Recording Sheet
Name: ______________________________________________________________________________

Organisation: ________________________________________________________________________

Does the organisation fit into one of the service categories?

If yes, which one:  _____________________________________________________________________

When do you plan to visit?  ______________________________________________________________

How will you get there? _________________________________________________________________

How did you make contact? 
 
Letter 

Phone 

Personal

Another method: ​​​​______________________________________________________________________

Date you made contact:  ________________________________________________________________

Who confirmed the visit? 

Name: ______________________________________________________________________________

Phone number: _______________________________________________________________________

Have you obtained permission from school? 

Yes 

No

Name of the teacher: ​​​​​​​​​​​__________________________________________________________________

Have you a list of questions? 



Yes 

No

Other comments? _____________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

Participant Signature: ______________________

Staff Signature: ______________________

Date:    /     / 






Date:    /     /

Community - Research - Community Organisation Visits 

Learning Module 1 - Community

Questions for Community Visits
This worksheet is a useful tool for young people and teachers investigating community organisations to establish new partnerships.

Name of community organisation:  ______________________________________________________

Address: ___________________________________________________________________________

Name of person interviewed: ___________________________________________________________

Position in the organisation:  __________________________________________________________

Date of interview: 
/     /

Questions:

· What services are funded by the organisation and how are they funded?

· What are the roles of paid workers and volunteers in the organisation and why is this the case?

· What kind of community project(s) or volunteering activities could be organised by the Advance program participants?

· What support could the organisation offer a team that decided to do one of those community projects or volunteering activities?

Format

Participant teams could do two visits, one that is of their own choice and one decided by the teacher. This ensures that a variety of organisations are visited (if appropriate).

A set question format as the one above can be used to facilitate team report-backs to the class. The teacher should help the students and ensure that if needed, they have the opportunity to practice their telephone, interviewing and presentation skills.

Community - Lesson Plan
4. Volunteering
Learning Outcomes:

· An understanding of volunteering
· Knowledge of what volunteers do

· An understanding of the rights and responsibilities of volunteers

· Identifying what activities they already do as volunteers

· Identifying volunteer activities within the school and the local communities.
	Element
	Activity
	Resources

	What is Volunteering?
	‘Volunteer Bingo’
	‘Volunteer Bingo’ worksheet per student

	What is Volunteering?
	Invite local volunteers to talk to the class about volunteering.

Volunteers need to distinguish between formal and informal volunteering with examples.

Use the statistics information sheet for a class discussion.
	‘Volunteer Facts & Figures’ information

Sheet Statistics information sheet found at: www. volunteering australia.org – Volunteering Facts – Statistics 

	Rights and Responsibilities
	Discuss rights and responsibilities volunteering worksheet.

Break into small groups with half the groups asked to complete the rights section and the other half the responsibilities section.

When groups are finished, they should make two groups one for rights and one for responsibilities. 

Discuss the rights and responsibilities worksheet from Volunteering Victoria and find the differences.

Discuss the similarities and differences between your lists and the list on the worksheet.

Could also add a case study and discuss the different rights and responsibilities.
	‘Rights and responsibilities’ worksheet

‘Young People Involved in Volunteering’ information sheet

	Existing Volunteer Activities
	School Audit
Young people do an audit of the school to determine what volunteer activities actually occur at the school level distinguishing between formal and informal volunteering.

Small groups interview various people in the school to complete the audit.

Could also do the same thing with a neighbouring school and compare the audits.
	

	Why Volunteer?
	Complete the ‘Why do I want to Volunteer?’ worksheet.

Compare responses and discuss.
	‘Why do I want to Volunteer?’ worksheet


Community - Volunteering – Participant Worksheet
Volunteer Bingo
This game is like Bingo. You must find people to match the squares. When you have found someone, put their name in the square. To win, you need to be the first person with a full vertical, horizontal or diagonal line. You can’t use the same person’s name more than once in any line. When you have a full line, call out ‘bingo’ and you have won!

	Their parent or guardian volunteers in the school canteen
	Knows someone who coaches a local sporting team or does this themselves
	Fed someone’s animals while they were away
	Babysat younger brother or sister
	Volunteers with St John Ambulance

	Watered the garden for people who are away 
	Spent time at an animal refuge
	Participated in World Vision’s 40-hour famine appeal
	Can give the street address of a local school
	Knows one person on their Neighbourhood Watch Committee

	Knows someone who is a member of Amnesty International
	Fundraised for an organisation like Red Cross
	Knows someone who visits an aged care facility
	Taught other people how to use a computer or access emails
	Has planted trees or tested water quality in a conservation project

	Someone who is a Surf Life Saver
	Knows someone who volunteers with State Emergency Service
	Looked after neighbourhood children on school holidays
	Collected mail for someone who was away
	Volunteers on Keep Australia Beautiful Day

	Knows someone in the Country Fire Authority
	Has a parent who belongs to a Service Club like Lions or Apex
	Knows someone who is a volunteer guide at a zoo or gallery
	Has a parent or guardian on the school or kindergarten committee
	Does gardening or other tasks for a neighbour for free


Community - Volunteering

Volunteer Facts and Figures
Volunteering contributes an estimated $42 billion a year to the Australian economy. Imagine the economy if people decided not to volunteer anymore.

Who volunteers? (ABS 2001):

· Approximately 704.1 million hours of voluntary work is carried out by Australians each year

· In 2000, 4.4 million Australians over the age of 18 years volunteered in Australia - this is excluding Sydney Olympic volunteers

· The most active age group of volunteers is 
35-44 years (40%)

· On average people volunteer for 1.4 hours per week, with young people averaging 60.5 hours a year.

What do volunteers do? (ABS 2001):

· The most common volunteering activities are fundraising (56%), management (45%), teaching (44%) and administration (41%). This adds up to more than 100% because many volunteers do more than one task.
· People tend to choose a volunteer activity that is like their paid employment. Professional people teach (65%) and trades people choose maintenance, repairs and gardening work (47%).

Why do people volunteer? (Kerr et al 2001):

· Reasons for volunteering in the general community include being of service to the community (47%) and personal satisfaction (43%)

· Young people aged 18-24 volunteered for personal satisfaction (40%) and to help others in the community (40%), to gain new skills (13%) and gain work experience (17%)

· The most common reason people from Indigenous and non-English speaking backgrounds volunteer include: to gain work experience and develop skills; to do something worthwhile, to help others and to be active.

This information has been collected from the

Volunteering Australia website at: www.volunteeringaustralia.org

There are graphs which look at other categories such as volunteering by state. The statistics do not include people under 18.

Conduct your own survey of a group of young people in your school and see what they know about volunteering, if they have volunteered, how much time they spent volunteering, why they volunteered and whether they think they will continue volunteering.

Community – Volunteering
Volunteer Definitions,

Rights and

Responsibilities
Definitions

Formal volunteering is an activity, which takes place in not-for-profit organisations or projects and is undertaken:

· To benefit the community and the volunteer

· Of the volunteer’s free-will and without coercion

· For no financial payment

· In positions meant for volunteers only.

Informal volunteering is work that people do for each other that is spontaneous, flexible and doesn’t depend on an organisation to make it happen.

Volunteer Rights

List as many rights you think a volunteer should have when working in a community organisation. You should be able to think of at least five.

Volunteer Responsibilities

List as many responsibilities you think the community organisation should expect of volunteer. You should be able to think of at least five.

Rights

As a volunteer you can expect:

· Information about the organisation for which you are volunteering

· A clear job description outlining your tasks

· Orientation and training on the job you are doing

· To be told who your supervisor is and to receive their support

· A healthy and safe working environment

· To be able to say no if the tasks are unsuitable

· To be covered by insurance.

Responsibilities

As a volunteer you need to:

· Be reliable and punctual

· Keep information confidential

· Ask for support and assistance when needed

· Complete the tasks you are asked to

· Be open to receiving feedback on your work and how you can improve

· Do training when necessary

· Work as part of a team

· Let the organisation know if you are not going or are leaving.

Community – Volunteering
Young People

Involved in Volunteering
Young people (aged 16 to 24 years old) are a growing volunteer base. According to the ABS statistics (2000) the biggest growth area in volunteering was youth. There was an increase in participating 18-24 year olds from 16.6% to 26.8% between 1995 and 2001 www.govolunteer.com.au, Australia’s first national not-for-profit volunteer-matching website, attracts approximately 14,000 young people (under the age of 24) every month.

What Young People Can Gain from

Volunteering:

· Skill acquisition - job skills, communication skills, etc

· Personal and professional development and training

· Confidence

· Experience - especially to be able to add to your CV

· A written/verbal reference

· Having fun and meeting new people

· Experiencing new challenges

· Satisfaction from doing something to make a difference

· The ability to explore different sorts of career or job opportunities in a voluntary capacity.

What Young People Can Offer:

· Energy and enthusiasm

· A fresh perspective and new ideas as to how organisations do things

· Skills and abilities, in particular ‘new’ skills, especially in IT

· A ‘youth’ point of view.

Examples of Youth-Friendly Projects

The following examples are case studies provided by schools delivering Advance:

· Planting trees - they can see instant results

· Painting fish on drains to remind people what we put down the drain goes into our rivers

· Computer tutors teaching older people about computers and the internet

· Volunteering at a local ‘op shop’ and then opening a second-hand uniform shop at school

· Lifesaving on the beaches through local Surf Clubs - doing real patrols

· Sailing and ten-pin bowling with people who have a disability

· Assessing applications for grants for youth programs through the Grant Makers program

· Running a music program for the kindergarten kids

· Recording community announcements that were played on air by the local radio station.

An Outline of What to do to find a

Volunteer Position:

· Have a look at www.govolunteer.com.au and apply online for any position that you are interested in
· If you are not keen on volunteering on your own then perhaps look for a group activity and take along a friend!

This information has been taken from the Volunteering Australia website.

Community - Volunteering - Participant Worksheet 
Why Do I Want to Volunteer?
Either alone or in a small group, please score each of the following reasons out of 10. If any of the reasons are particularly important and relevant to you, give that one a high score and if not relevant, give it a low score. This is about is helping you to work out why you want to volunteer and get involved. Knowing why, may help you (and others) to ensure that you get what you want out of the experience, as well as helping those that will benefit from your volunteering. 
	Reason
	SCORE
	Explanation/Comment (Optional)

	
	10 
	9 
	8
	7
	6 
	5
	4
	3
	2
	1
	0
	

	1
	I want to do something useful and enjoyable with my time.
	
	
	
	
	
	
	
	
	
	
	
	

	2
	I would like to change something that I think needs to be improved in my community.
	
	
	
	
	
	
	
	
	
	
	
	

	3
	I want to show other people what I can achieve.
	
	
	
	
	
	
	
	
	
	
	
	

	4
	I would like to develop some personal skills.
	
	
	
	
	
	
	
	
	
	
	
	

	5
	It sounds like fun and a bit of an adventure, volunteering and/or running a project that I can decide upon and then lead.
	
	
	
	
	
	
	
	
	
	
	
	

	6
	I want to help people who in need assistance and learn more about how to make a difference.
	
	
	
	
	
	
	
	
	
	
	
	

	7
	It will look good on my record of achievement, progress file or curriculum vitae.
	
	
	
	
	
	
	
	
	
	
	
	

	8
	I would like to volunteer and work with other young people and make friends.
	
	
	
	
	
	
	
	
	
	
	
	

	9
	I have a particular interest, idea or commitment that I would like to develop.
	
	
	
	
	
	
	
	
	
	
	
	

	10
	I want to build contacts in my community and develop relationships with people who could be referees 
	
	
	
	
	
	
	
	
	
	
	
	

	11
	Young people need to voice their ideas, values and aspirations and take positive action 
	
	
	
	
	
	
	
	
	
	
	
	

	12
	I am a ‘Change Maker’ by nature, I need to do something and be active.
	
	
	
	
	
	
	
	
	
	
	
	

	13
	Other Reasons:
	


Advance Learning Module 2: Communication

Communication - Lesson Plan 
5. Teamwork 
Learning Outcomes:

· Recognise the important aspects of good teamwork

· An awareness of individual contribution and roles of others in a team

· An understanding of the benefits of teamwork compared to working alone

· An understanding of the types of feedback

· Ability to give and receive feedback. 
	Element
	Activity
	Resources

	Importance of Good Teamwork
	Activity 1: Brainstorm the meaning of teamwork - ask young people to think about what teamwork means to them and what words come to mind when they think of teamwork. Put their ideas on the board, you might group these ideas into common themes.

Have young people complete worksheet first individually and then as a team of three to five as explained in the worksheet.
	Worksheet ‘Importance of teamwork’

	Team Roles High Hat Challenge
	Activity 2: The class divides into teams and is set a small fun task to complete to help them reflect on working together as a team. One example that can be done in a classroom is ‘The High Hat Challenge’ as follows:

Equipment - Newspapers, a ball or an egg (hard-boiled - although you may not want to tell the young people it is), a ruler or tape measure and sticky tape.
The challenge - Build the highest hat to support an egg in five minutes. The sticky tape can either be distributed to each group or just kept in view as part of the equipment, to encourage the young people to think laterally and look outside their immediate environment to solve problems.
One person observes and using worksheet ‘Reviewing Effective Teamwork’ reflects on the roles of each team member and how they interact.

The class then discusses the activity referring to the worksheet and the different possible stages as follows:

· Storming - a chaotic time when the team gets together and has lots of ideas but may all talk at once

· Forming - the team begins to sort out roles and responsibilities and decides how they can work together

Implementation - the team begins to function well and gets the task done efficiently.

(Instead of a ‘fun’ activity the teacher could use a ‘real’ school related task such as organising a class excursion, film etc.)
	Worksheet ‘Reviewing effective teamwork’


Communication - Lesson Plan
Adv

	Element
	Activity
	Resources

	Code of Conduct
	Discuss with the class implementing a Code of Conduct for effective teamwork. Offer some suggestions for the Code of Conduct such as listening to each other, and not insulting team members.

Brainstorm their ideas and write them on a sheet of paper. Students may want to prioritise their list of ideas.

Discuss how their rules should be monitored. What will happen if people fail to keep to the rules?

Explain to the team that the Code of Conduct can be referred to throughout the project, to help them work together and assess their performance and to remind them of their original intentions.
	Any Resources

	Icebreaker -Listening Skills
	Activity 3

Young people work in pairs. One young person is given the worksheet that is kept hidden from the other. The young person with the worksheet gives the instructions. The instructions involve drawing different patterns that are on the worksheet.

Prior to the activity talk about how we often know exactly what we mean but find it hard to explain clearly and can be misunderstood. Note how this can relate to giving feedback and that we must be very clear and check the other person understands us. The importance of listening carefully and asking questions if you do not understand the feedback you are being given needs to be emphasised.
	Worksheet ‘Developing listening skills’

	Types of Feedback
	Discuss the three types of feedback - positives, negatives and suggestions for improvement - as explained in the information sheet. In pairs provide feedback - using the three types with situations young people know about. Then in the class group, discuss:

· Was it awkward or difficult to be critical?

Discuss with the class how to provide constructive criticism and suggestions on how to improve. Some ideas to consider are:

· Giving positives first

· Thinking about what to say before saying it

· Asking questions, clarifying what the person meant before agreeing or disagreeing

· Giving a positive idea of how to improve rather than simply criticising.
	‘Types of feedback’ information sheet

	Role Play
	Use the ‘Real Community Scenario’ provided or their own project to role play giving the three types of feedback:

Negative, positive and suggestions for improvement.

Young people could role play first in small groups of two to three, then have one group role play for the class and discuss.

All the young people use the same scenario.
	‘Real community scenario – Giving Feedback’


Communication - Team Roles - Participant Worksheet
Importance of Good Teamwork
1. Look at the list and tick the six items which you consider to be the most important for good teamwork:

Reviewing how well everybody has done so far

Getting on with the job

Organising and agreeing who must do what

Understanding unspoken communication

Being aware of what is happening

Accepting and giving out good criticism

Sorting out problems and conflicts

Considering other people’s feeling

Willingness to join in

Getting on as friends

Keeping an eye on what is happening all the time

Listening to others without interrupting

Thinking about everybody in the team as well as the team as a whole

Encouraging others

Not dumping all the work on one person


Add your own: ____________________________________________________________________

_______________________________________________________________________________

	2. Put your six chosen items in order of preference
	3. Now get together as a team and agree on the six most important points

	1
	1

	2
	2

	3
	3

	4
	4

	5
	5

	6
	6


Communication - Team Roles - Participant Worksheet
Reviewing Effective Teamwork
Reflect on your team activity and discuss the following questions.
The Team:
· How well did you work together?

· Did you listen to each other?

· Were jobs shared fairly?

· Was everyone involved?

· Could you sort out problems or conflicts that arose?

· Did you consider other people’s feelings?

· Did everyone know what was going on?

The Task:
· Did you keep to time?

· Did you succeed?

The Individual - (can be one person or more):
· Who ended up leading?

· Who gave the ideas?

· Who involved other people?
· Who was the timekeeper?
Communication - Team Roles - Participant Worksheet
Developing Listening Skills
Make sure nobody else sees this worksheet.

Sometimes we know what we mean when we say something, but the other person does not understand.

1. Give your partner a pen and a piece of blank paper. Ask them to draw the series of shapes you will describe to them.

2. Describe the shapes below to your partner using words alone (no pointing or other signs). You can decide whether or not they are allowed to ask any questions.

3. Compare what they have drawn to the original.


Communication - Communication - Participant Worksheet

Types of Feedback
Feedback is information about how your choices and behaviour affect other people.

People give each other feedback all the time. Simple things like smiles and frowns are feedback. The best response to feedback, either positive or negative is ‘thank you.’ If the feedback is negative you can add, ‘I’ll think about that’. Also consider how you can use the information they have given you.

Feedback about negative situations:

· When you describe behaviour, be careful to make sure that it is not an attack

· When you give the feedback make it clear it is your opinions for example:

· I feel... (Describe your feeling)

· I would prefer... (Offer an alternative)

· Then I would... (This is optional. It is a chance for you to offer something).
Communication - Teamwork –Teacher Resource
Giving Feedback Real Community Scenario
Scenario 1

A Landcare group is concerned about the degeneration of the local creek and the surrounding remnant bushland. In the past the creek had lovely clear water and was a fantastic place to fish, but these days is covered with blackberries and other weeds. There is rubbish everywhere and it is rare that anyone catches a fish.

Concerned about the decline of this once pristine area, the local Landcare group decides to get together and brainstorm what they might be able to do to improve the area. The community has a number of older, retired people who are happy to volunteer their time to help out but find the physical work too tiring and need help and new ideas.

There is also a fairly large Aboriginal and Torres Strait Islander (ATSI) population in the local community. The local Elders, in particular, have strong cultural heritage and an extensive knowledge of the indigenous flora and fauna in the surrounding area.

The Landcare group met with the local council to ask for support. In response the council decides to set up a Natural Resources Committee to address these issues and to find ways to engage the local community in volunteering to save the creek area. The committee would involve a range of stakeholders from the local community including young people and businesses. The aim of the project would be to raise awareness of the local natural resources and sponsorship to support a series of regeneration activities in the area.

The council decides to organise an initial meeting to create a Natural Resources Committee by bringing together some of the local stakeholders along with young people to discuss ways to find some solutions for improving the creek area. At the meeting they need to come up with 
strategies to involve the young people and other key stakeholders as well as possible volunteer activities that will get the project started.

Instructions:

You are a group of young people attending the initial meeting of the Natural Resources Committee. Provide positive and negative feedback to the committee regarding the idea of involving young people as volunteers in the revegetation and restoration of the creek area.

Also provide suggestions on activities you think might be useful in improving the environmental project. Consider environmental factors, encouraging the participation of a range of interested community members and ways that young people can be involved in making decisions.
Communication - Lesson Plan
6. Negotiating

Learning Outcomes:

· Identify the desired outcome they want and the means to achieve it

· Identify areas of agreement

· An understanding of the negotiation process.
	Element
	Activity
	Resources

	What is Negotiating and External Standards
	Distribute and discuss the Advance negotiation information sheet.

Discuss the sheet and ask students for examples of what they negotiate. Make a list.
	‘Negotiating external standards’ information sheet

	Role-Play
	Role play different negotiation situations in pairs, for example a parent / child negotiating a curfew for a party - then have two students role play for the class and discuss the outcomes referring to the information sheet and external standards.

Repeat the role play or alternatively substitute the role play using the ‘Real Community Scenario - Negotiating’.

Discuss:

· What advice would you give to someone who needs to negotiate an agreement?

· What are some external standards that could affect a negotiation?
	‘Real community scenario - Negotiating’


Communication - Teacher Resource
Negotiating External

Standards

Negotiation is a conversation designed to reach an agreement between you and another person or group when you have some outcomes you both want and some that are different or even opposed.

Most people are involved in negotiations of some kind every day. Making arrangements with friends, changing rostered work days, sorting out rules around the house and arranging for an extension on homework due dates are all examples of negotiation.

Negotiation is an attempt to reach agreement.

It is not an attempt to win. If tempers are hot, negotiations are unlikely to succeed. Take some time to calm down and then start again concentrating on areas where you agree.

Negotiation often means you come to an agreement that is a compromise between the extremes of what the people and group want.

Preparation

Identify what you want to achieve.

Sort out what you want first. Be clear about the difference between your desired outcome and how you hope to achieve it.

It is useful to have a couple of possible alternative outcomes ready in case the preferred one isn’t agreed to.

Identify external standards that can be used.

If negotiation is stuck, suggest that you look at an alternative example or solution for the issues to help make an agreement. This could be called an ‘external standard’. This is what people are trying to do when they suggest that most of their friends get more pocket money or are allowed to do whatever is under discussion.

Negotiation process:
· To start the negotiation in a positive way, identify areas of agreement where you want similar outcomes. They don’t have to be directly about the problem, but must be part of the overall situation related to the problem

· Agree on the similar outcomes

· Identify areas where you almost agree

· Work out an agreement by focusing on the bits you do agree on and being flexible on the means to achieve your outcomes for the bits you don’t agree on. Make the first offer of a change in the means to achieve your outcome

· Identify areas of disagreement

· Check that the outcomes you want really are different

· If they are, agree on fair external standards that you can use to build an agreement. There can be a pause while relevant standards are obtained

· Finalise your agreement.
Communication - Teacher Resource
Negotiating Real

Community Scenario

Scenario 2

Young people have provided the Natural Resources Committee with a series of suggested activities to revegetate the local bushland and restore the creek and are excited about the project. They have advised the committee that the main way to involve young people would be if the council allowed the young people to manage the project and take a lead role in negotiating with local stakeholders and organising the activities.

The council has agreed and is quite enthusiastic about the idea. The Natural Resources Committee now includes representatives from the local Landcare group, businesses and other community stakeholders and the young people have to report to them on a regular basis regarding the progress of the project.

The first thing the young people did was decide on a series of possible activities that volunteers could undertake to begin revegetating the bushland areas and improve the water quality of the creek. They had to choose activities that other young people would enjoy doing as they were asking them to become involved outside of school time, during weekends and evenings.

The young people also needed to negotiate with the local schools to try and get the schools to recognise these volunteer activities as part of their school work. Some of the ideas for activities included:

· Seed collection

· Plant propagation

· Bush tucker and cultural awareness activities

· Weed control and pathway restoration.

The young people need to plan a promotional campaign to raise awareness of the project in the local community and encourage a range of community members to become involved by volunteering.

The committee has also asked the young people to negotiate with other stakeholders about promoting the project and seeking in-kind support or sponsorship within the community. This sponsorship or in-kind support could be from local nurseries donating plants or possibly funds from local businesses or other community agencies concerned about the environment. Any money raised would go towards promoting of the project.

Instructions:

The first task for the young people is to negotiate with the teachers and principals at their local schools about recognising these volunteer activities as part of their schoolwork. 

Your task is also to negotiate with local businesses to convince them to consider funding an advertising campaign to target potential volunteers and to promote the project to the local community.

In your negotiations:

· Identify the outcomes you would like

· Where you are willing to compromise

· Any external standards that can be used

· Develop an agreement.
Communication - Lesson Plan
7. Problem Solving

Learning Outcomes:

· Define the problem

· Brainstorm solutions

· Make choices between possible solutions

· Trial the solutions

· Review the outcomes and discuss the result.
	Element
	Activity
	Resources

	Define the Problem
	Explain that there are a number of steps to follow in solving a problem. First it is important that everyone understands the problem, then a brainstorming process can offer solutions to the problem. Young people then need to discuss and select some possible solutions, and finally trial some to see if they are successful.

Following these steps fully is especially useful when there is a complicated problem that is difficult to solve. In many situations, just thing through the steps is enough.

Problem solving steps:

· Define the problem

· Identify what the problem is from each person’s perspective

· Generate possible solutions

· Choose two solutions and develop a plan to trial them

· Trial the solutions. Be ready to try more than one

· Review the outcomes and discuss the result.
	

	Brainstorming Solutions
	Distribute the ‘Real community scenario - Problem solving’ and the worksheet ‘Problem solving chart’.

Ask young people to work in small groups to brainstorm possible solutions for the real community scenario.

Follow the steps as outlined in worksheet:

· Brainstorm ideas

· Work out good and bad points and the consequences of each ideas by completing the worksheet

· Select possible solutions.
Teachers can also extend this element and complete the ‘Choosing possible solutions’ worksheet.
	‘Real community scenario – Problem solving”

‘Problem solving chart’ worksheet

Extension worksheet

- ‘Choosing possible solutions’

	Reflection
	Discuss as a class:

· What did you learn about problem solving?

· What was the hardest bit?

· How will you use what you have learnt?
	


Communication - Problem Solving - Teacher Resource
Problem Solving Real Community Scenario

Scenario 3

The project is going well, the young people have been able to raise funds through local businesses for a promotional advertising campaign. They have also managed to recruit a number of volunteers, including young people from local schools to participate in the planned revegetation activities. Some of the work is being done on weekends and after school and the schools have acknowledged the value of these activities and are incorporating the volunteering into their school work.

However, some key stakeholder group connections need to be strengthened to ensure the project is inclusive and accessible for the broader community. The first one is the partnership with the local ATSI community, who are aware of the project partly as a result of the successful publicity and feel they have a lot to offer the project - especially an understanding of the indigenous landscape. While there have been a range of activities, there is nothing happening about the history of the area from an Indigenous perspective or cultural awareness included in the work being done. Ideas originally suggested, including a bush tucker or cultural walk, have not been implemented.

Instructions:

The next challenge is how to include the key stakeholders not yet represented in the project.

Consider the range of people and groups in local communities who may use the area and be interested in being involved in its restoration.

Consider the different ways they may use the area, the types of activities they are able to participate in and how to communicate these messages in a positive way.

Brainstorm ideas of ways to be inclusive and create partnerships. Present these to the Natural Resources Committee.

Advance case study:

At a regional school, students created a cultural garden. In this project the young people coordinated the planning, design and development of a community garden. They incorporated cultural aspects and endeavoured to make it multi-functional so it could be used by school and community members. They incorporated a Koori garden in partnership with the Aboriginal Advancement Association and have spoken at length to members of the local shire’s cultural committee.

Communication - Participant Worksheet
Problem Solving Chart
Possible solutions
First brainstorm ideas in small groups. Rules for brainstorming:

· Write down everything. All the ideas suggested are valid no matter how crazy or creative

· Suggest ideas and group them together

· Prioritise, in small groups, select four of the ideas

· After completing the chart, decide two or three possible solutions for the problem.

	Idea

_____________________


_____________________


_____________________


_____________________

_____________________
	Good Points


	Priority

	
	Bad Points


	

	
	Interesting Points


	

	
	Consequences


	

	
	
	


	Idea

_____________________


_____________________


_____________________


_____________________

_____________________
	Good Points


	Priority

	
	Bad Points


	

	
	Interesting Points


	

	
	Consequences


	

	
	
	


	Idea

_____________________


_____________________


_____________________


_____________________

_____________________
	Good Points


	Priority

	
	Bad Points


	

	
	Interesting Points


	

	
	Consequences


	

	
	
	


Communication - Problem Solving – 
Participant Worksheet
Choosing possible Solutions

Choose two possible solutions and make a plan to trial them
	Plan
	Action

	Who


	

	What


	

	When


	

	Where


	

	How


	


Trial solutions:

· Implement the first solution and if it goes well - success!

· If not, adjust the second plan and try it

· If the second plan does not work either, you could start again or find someone to help you.
Communication - Lesson Plan
8. Reporting
Learning Outcomes:

· Identify the audience and purpose for a report

· Identify appropriate information to include in the report

· Identify appropriate style of report

· Understanding of how to plan and produce a report.
	Element
	Activity
	Resources

	What is Reporting  Audience and Purpose
	Brainstorm possible ways to produce a report, for example, written, power point, poster, video, drama.

Discuss the audience for the report and how the format / style of the report needs to be appropriate for your audience.
	

	Style of Report
	Explain that a report is expected for your community project(s) or volunteering activity but that it does not necessarily have to be written.
	

	How to Prepare a

Report
	Note importance of record keeping (student record book) to provide information for your report.

Explain the unit is about how you produce the report – the actual report preparation is part of Learning Module 3.

Use the ‘Real Community Scenario - Reporting’ to prepare report.
	Report template information sheet ‘Real community scenario - Reporting’


Communication - Reporting - Template
79

Report Template

Purpose and Audience

Having the purpose of the report at the beginning helps people who read or listen to the report understand the information that follows.

Reports are usually to inform someone about something.

Identify the audience for your report, that is, who do you want to inform - other young people, community workers etc. You can use more than one audience.

Stage of the project

Include a short history of the situation or activity if the people you are reporting to don’t know about it. Then, give a brief summary of the development of the project or activity and where it is up to and/or how it has finished.

Achievements

Choose one or two things that have been achieved or went well and give details.

The next stage of the situation or activity:

Describe what you expect to happen next, or if the project or activity is finished how you would like to see the future.

Expected difficulties

Describe any expected difficulties that you had and how you dealt with them. Discuss anything you may have learned from these difficulties.

Conclusion

Give your final impression of the situation.

If you are presenting a report, make sure you thank people for the opportunity to present the report and thank all the people who have helped you.

Communication - Teacher Resource
Reporting Real

Community Scenario

Scenario 4

The environmental project has gone well.

A wide range of stakeholders are involved and a number of community members have volunteered their time to participate in a range of activities.

The project has been receiving good press coverage in two local newspapers and the Mayor has expressed her continued support and is even suggesting new possible projects.

The idea of having young people lead projects and have a real role in decision-making at the community level has caught on.

The local Indigenous community has partnered with the young people to provide a wealth of knowledge and 
hands-on support in establishing a cultural walk along a length of the creek. The walking track is proving very popular and the local ‘Riding for the Disabled’ group is taking their horses for a trial ride next week.

Instructions:

Report on the progress of the environmental project, taking into account the information from all the four scenarios. Work in groups to preparing your report:

· Identify appropriate information to include in the report

· Identify the audience for the report

· Identify the appropriate style for the report

· Plan the report

· Present the report.

In your presentation don’t forget to thank the Natural Resources Committee and other stakeholders who have supported the project.

Advance Learning Module 3:  Project Management 

Project Management - Lesson Plan 
9. Defining

Learning Outcomes:

· Research possible community project(s) or series of volunteering activities

· Identify resources available to possible community project(s) or a series of volunteering activities

· Select a community project or volunteering activities

· Decide on the intended outcome and evaluation criteria. 
	Element
	Activity
	Resources

	Possible Community Projects or Volunteering Activities
	If young people have not already chosen a community project or volunteering activity do this section.

If they have chosen a project or volunteering activity you can move straight to the Resources Element (see below).

Brainstorming activity:

Young people work in small groups and develop a list of possible community project or volunteering ideas. They can use the categories of community activity suggested in the ‘Community Resources Grid’ in Learning Module 1.

Young people can also refer to suggestions for possible projects or volunteering that might have come up from the community visits in Learning Module 1.

Rule for brainstorming:

· Write down everything even suggestions that might at first seem crazy. Creativity is important, as is respecting all ideas without criticism

· Think in categories if you don’t have specific project or volunteer activity ideas

· Group ideas together

· Sort into possible projects or volunteering themes.
	‘Community Resource Grid’ (Learning Module 1 - Community)


Project Management - Lesson Plan 
	Selecting a Community Project or Series of Volunteering Activities
	Put all the suggested ideas on butcher paper, grouping the ones agreed to in the brainstorming session.

With post-it notes, have students put their name alongside three possible favourite project ideas.

From this choose the four most popular for the class to consider.

Extension Activity
Groups such as local government and community organisations could be asked to present some possible community projects or volunteering opportunities to the class.

This could be narrowed down by the class choosing a category they would like to work in from the Community Resources Grid and inviting organisations working in that area.
	

	Resources
	Link the selected community project(s) or volunteering ideas to specific community organisations.

Young people may find it useful to complete the Advance ‘Community Resources Grid’ that puts the different community organisations into categories.

Select an appropriate number of community organisations to visit or re-visit with a focus on forming a partnership with the organisation for particular community project(s) or volunteering activities and identifying the available resources.

Young people report back to the class on the agency and the resources.

Make a class list of other possible resources that could support the community project(s) or volunteering, e.g. the school.
	‘Community Resources Grid’ (Learning Module 1 - Community)

	Selecting the Project or Series of Volunteering Activities
	Choose community project(s) or a series of volunteering activities to do. This can be a class decision or a decision by a group of young people.

Young people can work with several organisations or do different activities with the same community organisation.

There is a section in the Support Materials on processes to use to make the decision about which project to do and what to do if the group is having trouble deciding.

Select the community organisation partner and the members of the team. Begin to complete the ‘Project Planning Sheet’.
	Worksheets on decision making 

‘Project Planning Sheet’

	Purpose of Community Project/s or Series of Volunteering Activities
	Decide on the goal or purpose for your community project(s) or volunteering activities or the intended outcome. Include this as part of the ‘Project Planning Sheet’, for example. ‘We hope to achieve by’ (insert what you are going to do).

Identify the criteria that will be used to evaluate the community project(s) or volunteering activities and the levels of achievement.

This helps to clarify exactly what the group is hoping to achieve and prepares for evaluating the community project(s) or volunteering activities when complete.
	‘Project Planning Sheet’


Project Management - Selecting the Project
Project Planning Sheet
Project Title: ________________________________________________________________________

Number of People in Group: ___________________________________________________________

Names of People Working on the Project:

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

Project Aims - What do you hope to achieve?

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

Project Description - What are you going to do?

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

Who will benefit from this project and how?

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

Please list the community organisations that may be involved in this project.

____________________________________________________________________________________

____________________________________________________________________________________

Project Management - Lesson Plan
10. Planning

Learning Outcomes:

· Identify stakeholders (people and organisations who could be affected by or involved in the project)

· Develop a project plan including;

· Tasks that need to be completed

· Who will complete each task
· When will the task begin
	Element
	Activity
	Resources

	Stakeholders
	In groups fill in the ‘Stakeholder Handout’.

Each group will take a separate area. Ask for suggested areas or use the ones below.

There could be other stakeholders that are particularly important for your community project(s) or volunteering activities.

Suggested areas: school, community organisations, local government, parents, local media, other schools, local businesses, anyone with resources that are needed.

Young people will have to do some research to find out names, addresses and contact details.

This could be done in their own time or make arrangements for them to access the Internet and a telephone.
	‘Stakeholder Handout’

	Project Plan
	Complete the Project Plan - some of this has already been done as part of defining.

You need to identify the main dates and tasks using the timeline worksheet.

Compile a budget if appropriate.
	‘Community Organisation Partnership Agreement’

Timeline – student worksheet


Project Management – Planning

Stakeholders Handout
Area: __________________________________________________________________________________

	Position
	Name
	Address
	Telephone and Email

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Project Management - Planning
Timeline

Start with completion date and last task in the top row and work backwards. Ask what needs to be done to make the last task happen and put that in the row below. Then, set the date for that to be completed. When you are finished, create a Project Plan starting with the closest date.

	Date
	Task

	(End of Project)


	(Celebrate)

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	


Project Management - Lesson Plan
11. Doing
Learning Outcomes:

· Implement the project

· Monitor the project
	Element
	Activity
	Resources

	Doing
	Allocation of tasks:

· Identify the main tasks

· You can divide into groups and allocate one main task for each group. The group then decides on the steps that need to be completed to accomplish the task

· Consider making working groups that have overall responsibility for a major goal

· Include review times on the plan so that adjustments can be made if necessary.
	

	Final Preparation
	With reference to the project plan make sure:

· Everyone is clear about what they have to do and when it has to be finished

· Resources that are needed are available

· Everyone is aware of what they have to monitor and how they will do it

· Everyone is aware of what to do if there is a problem.
	

	Do It
	Since many projects will take quite a bit of time to implement, having regular meetings to check on progress is important. Use the questions in the reflection section below as a start.

It is likely that some young people will lose momentum during the project. Think about how you will deal with this before it happens. Some suggestions are:

· Plan celebrations at critical points (any young people who are particularly disengaged can become the celebration planners)

· Engage in a range of activities so that people get a change of pace in what they are doing

· If the group loses momentum, invite someone in to describe how the project is understood from outside the school your community coordinator could help with this

· Plan encouragement from the beginning. Some people could be responsible for activities to encourage the group as their contribution to the project

· If it is towards the end of the project and a few young people are disengaging, develop a celebration group to organise the celebrations at the end of the year.
	Meeting Record Sheet is provided in the Student Record Book


Project Management - Lesson Plan
12. Evaluating
Learning Outcomes:

· Conduct the evaluation of your project

· Reflect on learning gained from the project.

	Element
	Activity
	Resources

	Stand & Deliver
	One end of the room is designated as excellent and the other as poor, the middle as expected. This creates an imaginary scale from ‘excellent’ to ’poor’.

Young people express their opinions by placing themselves on the imaginary scale.

Start with a few light examples such as ‘everyone should do more homework’ and ‘mobile phones should be allowed to be used in class’ to help young people understand the scale.

Ask the people furthest away from each other to say why they are standing where they are.
	Warm-ups

	Evaluation
	Debrief with the partner community organisation.

Decide on your preferred style of evaluation report.

Ask for feedback using the material covered in Learning Module 2 about giving feedback and asking for comments that are:

· Negative

· Positive

· Improvements.

You will use this feedback in the report.

It is important to emphasise that the learning from the project management is more important than the final result. If young people learn about the skills needed to implement a project this will in term will be far more important than whether the project was fully successful or not.
	

	Reflect on Learning
	To gather further information for evaluating the project consider:

· Was there enough preparation?

· Was progress satisfactory?

· What problems were there?

· What could be improved?

Re-do self-assessment completed as part of Learning Module 1

Look at generic skills learned and how they might apply to other situations, for example work, home, friends, etc.
	Self Assessment Test (end of program)

Student Record Book


Project Management - Participant Worksheet
Self-Assessment Tool
Name: ___________________________________________________________ Date: __________

School: __________________________________________________________________________

I think I am good at using these skills

Please tick one box for each question (no half scores). Please use a pen and mark the appropriate boxes clearly.

	Achievement
	Unable to answer this question

1
	Poor

2
	Average

3
	Good

4
	Very Good

5

	1. Teamwork

	Listening to others
	
	
	
	
	

	Adjusting my ideas to fit with others
	
	
	
	
	

	Negotiating tasks
	
	
	
	
	

	Working well with others
	
	
	
	
	

	2. Organisational skills

	Planning a project / volunteering
	
	
	
	
	

	Solving problems
	
	
	
	
	

	Being responsible - doing jobs that I said I would do
	
	
	
	
	

	Setting goals / prioritising tasks
	
	
	
	
	

	3. Communication skills

	Able to work with adults and people I don’t know
	
	
	
	
	

	Making phone calls
	
	
	
	
	

	Presentation / public speaking skills
	
	
	
	
	

	4. Getting to know myself and self-confidence/self-esteem

	Knowing what I can do well and not so well
	
	
	
	
	

	Finding out about what interests me
	
	
	
	
	

	Motivating myself to learn
	
	
	
	
	

	5. Finding out things about my community

	Knowing what community agencies are in the local community
	
	
	
	
	

	Recognising how I can contribute to my community
	
	
	
	
	

	6. Understanding more about the world of work

	Knowing what skills and attitudes will help me do well at work
	
	
	
	
	


Project Management - Lesson Plan
13. Reporting and Celebrating
Learning Outcomes:

· Report to appropriate organisations and people

· Celebrate the completion of the project

· Present report to identified audience.

	Element
	Activity
	Resources

	Complete Report
	During the project a great deal of work will have been done.

Gather information and examples of as much of it as you can.

Use the material from the evaluation and from the Student Record Book.

Use all this information as the basis of your report and celebration.
	Participant Record Book

	Celebrate
	Plan the best celebration you can manage. 
Include as many people as you can. 
Consider:

· Formal event with presentation

· Party

· Lunch, off campus

· Certificates

· Presentations at school assembly.

Tasks for young people – such as helping organise the event in teams.
	Support material participant worksheets “Celebration”


Advance Curriculum Mapping to the Victorian Essential Standards Framework (VELS)
Following is an overview of the curriculum content of Advance followed by the learning outcomes of each of the three Advance learning modules of Community, Communication and Project Management and how these align with VELS.
For further information on mapping curriculum to VELS, please contact the VCAA on (03) 9651 4410 or email: curriculum.vcaa@edumail.vic.gov.au.
	ADVANCE - OVERVIEW OF CURRICULUM CONTENT

	LEARNING MODULES

	MODULE 1 - COMMUNITY

Developing young people’s self-knowledge and understanding of their community and volunteering
	MODULE 2 - COMMUNICATION

Strengthening young people’s communication skills and teamwork
	MODULE 3 - PROJECT MANAGEMENT

Building project management skills

	Curriculum Content
	Curriculum Content
	Curriculum Content

	1. Self

2. Community

3. Volunteering
	4. Teamwork

5. Negotiating

6. Problem Solving

7. Reporting
	8. Research

9. Planning

10. Doing

11. Evaluating

12. Reporting and Celebrating


	LEARNING MODULE 1: COMMUNITY

	FOCUS:
	Developing young people’s self knowledge and understanding of their community and volunteering

	ADVANCE
	VICTORIAN ESSENTIAL LEARNING STANDARDS

	Curriculum content
	Learning outcome
	Strand / Domain /Dimension
	Level 5 Element of standard
	Level 6 Element of standard

	1. SELF
	· Knowledge of own strengths and weaknesses

· Identify their passions and interests
	Physical, Personal and Social Learning

· Personal Learning

○ The individual learner


	At Level 5, students:

· Monitor and describe their progress as learners, identifying their strengths and weaknesses and taking action to address their weakness.
	At Level 6, students:

· Identify their interests, strengths and weaknesses and use these to determine future learning needs, especially in relation to the post-compulsory pathways.

	
	· Establish goals
	Physical, Personal and Social Learning

· Personal Learning

○ The individual learner
	At Level 5, students:

· Set realistic short-term and long-term learning goals within a variety of tasks and describe their progress towards achieving these.
	At Level 6, students:

· Determine, monitor and modify learning improvement goals, taking into account current and future learning needs.

	2. COMMUNITY
	· An understanding of what is community

· Identify people and places (including natural resources) in their community

· Identify current and potential connections between young people and the community

· An awareness of the community agencies that service the local community

· An understanding of how young people can access these services
	Physical, Personal and Social Learning

· Civics and Citizenship

○Community engagement


	At Level 5, students:

· Use democratic processes when working in groups on class and community projects. 

· Participate in school and community events and participate in activities to contribute to environmental sustainability or action on other community issues.
	At Level 6, students:

· Develop an action plan which demonstrates their knowledge of a social or environmental issue and suggest strategies to raise community awareness of it. They participate in a range of citizenship activities including those with a national or global perspective, at school and in the local community. 

	3.  VOLUNTEERING
	· An understanding of what is volunteering

· Knowledge of what volunteers do

· An understanding of the rights and responsibilities of volunteers

· Identify what activities they already do as volunteers

· Identify volunteer activities within the school and the local communities
	Physical, Personal and Social Learning

· Civics and Citizenship

○Community engagement


	At Level 5, students:

· Participate in school and community events and participate in activities to contribute to environmental sustainability or action on other community issues.
	At Level 6, students:

· Develop an action plan which demonstrates their knowledge of a social or environmental issue and suggest strategies to raise community awareness of it. They participate in a range of citizenship activities including those with a national or global perspective, at school and in the local community.


	LEARNING MODULE 2: COMMUNICATION

	FOCUS:
	Strengthening young people’s communication skills and teamwork

	ADVANCE
	VICTORIAN ESSENTIAL LEARNING STANDARDS

	Curriculum content
	Learning outcome
	Strand / Domain /Dimension
	Level 5 Element of standard
	Level 6 Element of standard

	4. Teamwork
	· Recognise the important aspects of good teamwork
	Physical, Personal and Social Learning

· Interpersonal Development

· Working in teams
	At Level 5, students:

· Accept responsibility as a team member and support other members to share information, explore the ideas of others, and work cooperatively to achieve a shared purpose within a realistic timeframe.
	At Level 6, working with the strengths of a team students:

· Achieve agreed goals within set timeframes.

	
	· An awareness of individual contribution and roles of others in a team

· An understanding of the benefits of teamwork compared to working alone
	Physical, Personal and Social Learning

· Interpersonal Development

· Working in teams
	At Level 5, students:

· Reflect on individual and team outcomes and act to improve their own and the team’s performance.
	At Level 6, students:

· Describe how they respect and build on the ideas and opinions of team members.

· Clearly articulate or record their reflections on the effectiveness of learning in a team.

· Develop and implement strategies for improving their contribution to achieving the team goals.

	
	· An understanding of the types of feedback
	Physical, Personal and Social Learning

Personal Learning

· The individual learner
	At Level 5, students:

· Seek and respond to feedback from peers, teachers and other adults and explain how their ideas have changed to develop and refine their content knowledge and understanding.
	At Level 6, students:

· Seek and respond to feedback from peers, teachers and other adults to develop and refine their content knowledge and understanding, identifying areas for further investigation.

	
	· Ability to give and receive feedback 
	Interdisciplinary Learning

· Communication

· Presenting
	At Level 5, students:

· Provide and use constructive feedback and reflection to develop effective communication skills.
	At Level 6, students:

· Provide constructive feedback to others and use feedback and reflection in order to inform their future presentations.

	5. Negotiating
	· Identify the desired outcome they want and the means to achieve it
	Physical, Personal and Social Learning

· Interpersonal Development

· Working in teams
	At Level 5, students:

· Work cooperatively to achieve a shared purpose.
	At Level 6, students:

· Working with the strengths of a team they achieve agreed goals within set timeframes.

	
	· Identify areas of agreement
	Physical, Personal and Social Learning

· Interpersonal Development

· Working in teams
	At Level 5, students:

· Accept responsibility as a team member and support other members to share information and explore the ideas of others.
	At Level 6, students:

· Work collaboratively, negotiate roles and delegate tasks to complete complex tasks in teams.

	
	· An understanding of the negotiation process
	Physical, Personal and Social Learning

· Interpersonal Development

· Building social relationships
	At Level 5, students:

· Select and use appropriate strategies to effectively manage individual conflict and assist others in resolution process.
	At Level 6, students:

· Identify potential conflict and employ strategies to avoid and/or resolve it.

	6. Problem solving
	· Define the problem 
	Interdisciplinary Learning

· Thinking Processes

· Reasoning, processing and inquiry
	At Level 5, students:

· Use a range of question types, and locate and select information from varied sources when undertaking investigations.
	At Level 6, students:

· Discriminate in the way they use a variety of sources. They generate questions that explore perspectives. They process complex information.

	
	· Brainstorm solutions
	Interdisciplinary Learning

· Thinking Processes

· Reasoning, processing and inquiry
	At Level 5, students:

· Complete activities focusing on problem solving and decision making which involve an increasing number of variables and solutions.
	At Level 6, students:

· Focus on problem solving and decision making which involves a wide range and complexity of variables and solutions.

	
	· Trial the Solutions 
	Interdisciplinary Learning

· Thinking Processes 

· Creativity
	At Level 5, students:

· Students apply creative thinking strategies to explore possibilities and generate multiple options, problem definitions and solutions.
	At Level 6, students:

· Experiment with innovative possibilities within the parameters of a task. They take calculated risks when defining tasks and generating solutions.

	
	· Review the outcomes and discuss the result
	Interdisciplinary Learning

· Thinking Processes

· Reflection, evaluation and metacognition
	At Level 5, students:

· Use specific language to describe their thinking and reflect on their thinking processes during their investigations.
	At Level 6, students:

· Explain conscious changes that may occur in their own and others’ thinking and analyse alternative perspectives and perceptions.

	7. Reporting
	· Identify the audience and purpose for a report

· Identify appropriate information to include in the report
	Interdisciplinary Learning

· Communication

· Presenting


	At Level 5, students:

· Use the communication conventions, forms and language appropriate to the subject to convey a clear message across a range of presentation forms to meet the needs of the context, purpose and audience.


	At Level 6, students:

· Demonstrate their understanding of the relationship between form, content and mode, and select suitable resources and technologies to effectively communicate.

· Use subject-specific language and conventions in accordance with the purpose of their presentation to communicate complex information.

	
	· Identify appropriate style of report
	Interdisciplinary Learning

· Communication

· Presenting
	At Level 5, students:

· Use the communication conventions, forms and language appropriate to the subject to convey a clear message across a range of presentation forms to meet the needs of the context, purpose and audience.
	At Level 6, students:

· Demonstrate their understanding of the relationship between form, content and mode, and select suitable resources and technologies to effectively communicate.

	
	· Understand how to plan and produce a report
	Discipline-based Learning

· English - Writing
	At Level 5, students:

· Write reports incorporating challenging themes and issues.
	At Level 6, students:

· Compose a range of other texts, such as workplace texts.


	LEARNING MODULE 3: PROJECT MANAGEMENT

This Module relates specifically to the Advance program component that young people deliver a community project(s) or a series of volunteering activities in partnership with one or more community organisations.

	FOCUS:
	Building project management skills

	ADVANCE
	VICTORIAN ESSENTIAL LEARNING STANDARDS

	Curriculum content
	Learning outcome
	Strand / Domain /Dimension
	Level 5 Element of standard
	Level 6 Element of standard

	8. Research
	· Research possible community project(s) or volunteering activities

· Identify resources available to possible community project(s) or a series of volunteering activities
	Physical, Personal and Social Learning

· Civics and Citizenship

· Community engagement


	Learning focus At Level 5, students:

· Interact with a variety of groups and organization in civic and community events.

· With assistance, they seek opportunities to actively engage in school, local and community events.
	At Level 6, students: 

· Develop an action plan which demonstrates their knowledge of a social or environmental issue and suggest strategies to raise community awareness of it. 

	
	· Select community project(s) or volunteering activities (and project teams if appropriate)
	Physical, Personal and Social Learning

· Civics and Citizenship

· Community engagement


	At Level 5, students:

· Participate in school and community events and participate in activities to contribute to environmental sustainability or action on other community issues.
	At Level 6, students::

· Participate in a range of citizenship activities including those with a national or global perspective, at school and in the local community

	
	· Decide on the intended outcome and evaluation criteria
	Physical, Personal and Social Learning

· Personal Learning

· Managing personal learning
	At Level 5, students:

· Develop and use criteria to evaluate their work and use these criteria to make appropriate refinements
	At Level 6, students:

· Monitor and evaluate the effectiveness of their task and resource management skills, reflecting on their progress and suggesting and implementing appropriate management strategies for improvement.

	9. Planning
	· Develop a project plan including;

· Tasks that need to be completed

· Who will complete each task

· -
When will the task begin and end
	Physical, Personal and Social Learning

· Personal Learning

· Managing personal learning
	At Level 5, students:

· Set realistic short-term and long-term learning goals within a variety of tasks and describe their progress towards achieving these
	At Level 6, students:

· Allocate appropriate time and identify and utilise appropriate resources to manage competing priorities and complete tasks, including learner-directed projects, within set timeframes.

	10. Doing
	· Implement the project plan
	Physical, Personal and Social Learning

· Personal Learning

· Managing personal learning
	At Level 5, students:

· Initiate and undertake some tasks independently, within negotiated timeframes.


	At Level 6, students:

· Initiate and negotiate a range of independent activities with their teachers, providing progress and summative reports for teachers and stakeholders.

	
	· Monitor the project plan
	Physical, Personal and Social Learning

· Personal Learning

· Managing personal learning
	At Level 5, students:

· Review the effectiveness of the management of tasks, identifying successes and suggesting strategies that would improve outcomes.
	At Level 6, students:

·  Monitor and evaluate the effectiveness of their task and resource management skills, reflecting on their progress and suggesting and implementing appropriate management strategies for improvement.

	11. Evaluating
	· Conduct the evaluation of your community project(s) or volunteering activities
	Physical, Personal and Social Learning

· Personal Learning

· Managing personal learning
	At Level 5, students:

· Develop and use criteria to evaluate their work, and use these criteria to make appropriate refinements.
	At Level 6, students:

· Review and modify the criteria they use to check that their work is relevant, accurate and meets task objectives and make appropriate changes to completed tasks using these criteria.

	
	· Reflect on learning gained from the community project(s) or volunteering activities
	Physical, Personal and Social Learning

· Personal Learning

· The individual learner
	At Level 5, students:

· Identify a variety of learning habits and adopt those which assist their learning. They identify, select and use an expanded repertoire of learning strategies appropriate to particular tasks.
	At Level 6, students:

· Monitor and reflect on and discuss their progress as autonomous learners, identifying areas for improvement in their learning and implementing actions to address them.


	12. Reporting and celebrating
	· Report to organisations and present a report to the identified audience
	Interdisciplinary Learning

· Communication

· Presenting
	At Level 5, students:

· Use the communication conventions, forms and language appropriate to the subject to convey a clear message across a range of presentation forms to meet the needs of the context, purpose and audience.


	At Level 6, students:

· Use subject-specific language and conventions in accordance with the purpose of their presentation to communicate complex information.

	
	· Celebrate the completion of the community project(s) or volunteering activities
	
	




Advance Curriculum Mapping to the Victorian Certificate of Applied Learning (VCAL)
	VCAL Learning Outcomes
	VCAL Assessment criteria
	Advance Learning Outcomes
	Suitability/Alignment

	Personal Development Skills Foundation (Unit 2)

	1. Plan and organise to completion a health or community service goal/activity.
	1.1 Research topical issues, problems or events related to a health or community service goal.

1.2 Plan an activity to meet a health or community service goal.

1.3 Contribute to the completion of a health or community service goal.

1.4 Identify strategies to minimise risks associated with activities/tasks.

1.5 Evaluate effectiveness of own contribution.
	Community (Sequence 2):

· Identify people, places and organisations in their community

· Describe their connections with these people, places or organisations

· Identify services for young people in their community

· Describe how to access services for young people in their community.

Volunteering (Sequence 3):

· Describe volunteering

· Describe what volunteers do

· Describe volunteers rights and responsibilities

· Identify what activities they already do that is volunteering

· Identify volunteer activities within the school population.

Defining (Sequence 8):

· Identify possible projects

· Identify resources that are available to do their project

· Use decision making tools to choose a project and decide on the intended outcome.

Project Planning (Sequence 9):

· Identify stakeholders

· Develop a project plan.

Project Doing (Sequence 10):

· Implement their project

· Monitor their project.

Project Evaluating (Sequence 11):

· Report to appropriate organisations and people

· Celebrate completion of the project.
	· ‘Community’ and ‘Volunteering’ could be used to meet the requirements of VCAL 1.1.

· VCAL 1.2 aligned with ‘Project Planning’.

· VCAL 1.3 aligned with ‘Project Doing’.

· ‘Defining’ and ‘Project Planning’ could be used to meet the requirements of VCAL 1.4.

· VCAL 1.5 aligned with ‘Project evaluating’.


Advance Curriculum Mapping to VCAL

	VCAL Learning Outcomes
	VCAL Assessment criteria
	Advance Learning Outcomes
	Suitability/Alignment

	2. Clarify the rights and responsibilities of all stakeholders in a group/team activity.
	2.1 Identify personal rights and responsibilities.

2.2 Evaluate the importance of rights and responsibilities in a social context.

2.3 Reflect on the influence of values in a conflict situation.

2.4 Apply knowledge of personal rights and responsibilities to establishing a personal goal plan.

2.5 Reflect upon differences and similarities between personal rights and human rights.
	Volunteering (Sequence 3):

· Describe volunteering

· Describe what volunteers do

· Describe volunteers’ rights and responsibilities

· Identify what activities they already do that is volunteering

· Identify volunteer activities within the school population.

Negotiating (Sequence 6):

· Identify the outcome they want and means to achieve it

· Identify your offer

· Identify external standards that can be used

· Identify negotiable areas.

Problem Solving (Sequence 7):

· Identify early warning signals that there could be a problem

· Recognise the difference between ongoing and solvable problems

· Define the problem

· Brainstorm solutions

· Choose two possible solutions

· Plan to trial the solutions

· Trial solutions.

Project Planning (Sequence 9):

· Identify stakeholders

· Develop a project plan.

Project Doing (Sequence 10):

· Implement their project

· Monitor their project.

· Project Evaluating

(Sequence 11):

· Report to appropriate organisations and people

· Celebrate completion of the project.
	· ‘Volunteering (Rights and responsibilities)’ and ‘Negotiating (identify external standards)’ could be developed to meet requirements of VCAL 2.1.

· ‘Project evaluating’ could meet the requirements of VCAL 2.2 as personal rights and responsibilities impact on project success.

· ‘Negotiating’ and ‘Problem solving’ could be extended to include a consideration of the role of values to meet the requirements of VCAL 2.3.

· ‘Project planning’ and ‘Project doing’ meet the requirements of VCAL 2.4.

· VCAL 2.5 requirements are not met by Advance learning modules.


	VCAL Learning Outcomes
	VCAL Assessment criteria
	Advance Learning Outcomes
	Suitability/Alignment

	3.   Communicate Information about health issues and/or community services.
	3.1   Collect and interpret information about a health or community service.

3.2   Examine social or cultural issues connected to provision of health and community services.

3.3   Identify sources of information regarding health and community services.

3.4   Communicate information and/or findings to others.
	Community (Sequence 2):

· Identify people, places and organisations in their community

· Describe their connections with

· These people, places or organisations

· Identify services for young people in their community

· Describe how to access services for young people in their community.
	· VCAL 3.1 is aligned with ‘Community’.

· VCAL 3.2 could be met if ‘Community’ was extended to include consideration of impact/benefit of community services.

· VCAL 3.3 is met through ‘Community (Identify organisations and Identify services).

· VCAL 3.4 could be met if ‘Community’ was extended to include presentation of findings.

	4.   Work effectively as a group member.
	4.1   Use knowledge of barriers to effective communication in an interpersonal transaction.

4.2   Apply knowledge of cultural or individual values when communicating with others.

4.3   Respond to and provide feedback in order to facilitate understanding in a communication exchange.

4.4   Identify the best mode of communication for achieving a positive outcome to a situation or task.

4.5   Apply effective listening skills.
	Reporting (Sequence 4):

· Identify appropriate information to include in a report

· Identify the audience for a report

· Identify the appropriate style of report

· Plan a report

· Present a report.

Feedback (Sequence 5):

· Identify when there is a need for

· Feedback

· Plan feedback using template

· Give feedback

· Receive feedback

· Plan to cope with negative information.

Negotiating (Sequence 6):

· Identify the outcome they want and means to achieve it

· Identify your offer

· Identify external standards that can be used

· Identify negotiable areas.

Problem Solving (Sequence 7):

· Identify early warning signals that there could be a problem
· Recognise the difference between ongoing and solvable problems

· Define the problem

· Brainstorm solutions

· Choose two possible solutions

· Plan to trial the solutions.
	 VCAL 4.1 is aligned with ‘Negotiating’.

· ‘Reporting’ and ‘Negotiating’ may meet the requirements of VCAL 4.2.

· VCAL 4.3 is aligned with ‘Feedback’.

· VCAL 4.4 is aligned with ‘Problem solving’.

· ‘Feedback’, ‘Negotiating’ and ‘Problem solving’ could all meet the requirements of VCAL 4.5.

	5.   Communicate effectively to resolve conflict and/or for a self advocacy purpose.
	5.1   Identify personal rights specific to conflict resolution or self advocacy purpose.

5.2   Identify causes of

Communication    breakdowns.

5.3   Participate in discussion that requires expression of an opinion to other(s).

5.4   Apply advocacy skills and/or conflict resolution skills in an interpersonal exchange.
	Reporting (Sequence 4):

· Identify appropriate information to include in a report

· Identify the audience for a report

· Identify the appropriate style of report

· Plan a report

· Present a report.

Feedback (Sequence 5):

· Identify when there is a need for feedback

· Plan feedback using template

· Give feedback

· Receive feedback

· Plan to cope with negative information.

Negotiating (Sequence 6):

· Identify the outcome they want and means to achieve it

· Identify your offer

· Identify external standards that can be used

· Identify negotiable areas.

Problem Solving (Sequence 7):

· Identify early warning signals that there could be a problem

· Recognise the difference between ongoing and solvable problems

· Define the problem

· Brainstorm solutions

· Choose two possible solutions

· Plan to trial the solutions

· Trial solutions.

· Defining (Sequence 8):

· Identify possible projects

· Identify resources available for project.
	· VCAL 5.1 is aligned with ‘Negotiating’ and ‘Problem solving’.

· VCAL 5.2 is aligned with ‘Negotiating’ and ‘problem-solving’.

· ‘Negotiating’ and ‘Reporting’ may successfully meet the requirements of VCAL 5.3.

· ‘Feedback’, ‘Negotiating’ and ‘Problem solving’ may meet the requirements of VCAL 5.4.

	Personal development skills Intermediate (Unit 1)

	1.   Plan and organise a complex activity.
	1.1   Plan, organise and carry out a project or activity involving a number of steps and processes and three or more people.

1.2   Identify and utilise support systems related to an activity or project goal.

1.3   Identify values that influence individual behaviour and motivation in group situations.

1.4   Carry out the activity or project to successful completion.
	Defining (Sequence 8):

· Identify possible projects

· Identify resources that are

· available to do their project

· Use decision making tools to choose a project and decide on the intended outcome.

Project Planning (Sequence 9):

· Identify stakeholders

· Develop a project plan.

· Project Doing (Sequence 10):

· Implement their project

· Monitor their project.

Project Evaluating (Sequence 11):

· Report to appropriate

· organisations and people

· Celebrate completion of the project.
	· ‘Project planning’ and ‘Project doing’ are aligned with VCAL 1.1 as long as the project is big enough.

· VCAL 1.2 is aligned with ‘Project planning’ and ‘project doing’.

· The ‘Project evaluation’ could meet the requirements of VCAL 1.3 by evaluating individual motivations/actions

· VCAL 1.4 is aligned with ‘Project Doing’.

	2.   Demonstrate self management skills for goal achievement.
	2.1   Use time management strategies to achieve goals.

2.2   Plan priorities for time usage.

2.3   Facilitate processes and procedures for achieving a goal.

2.4   Identify sources, types and symptoms of stress.

2.5   Utilise stress management strategies.
	Project Planning (Sequence 9):

· Identify stakeholders

· Develop a project plan.

Project Doing (Sequence 10):

· Implement their project

· Monitor their project.
	· VCAL 2.1 is aligned with ‘Project planning’ and ‘Project doing’.

· VCAL 2.2 is aligned with ‘Project planning’.

· VCAL 2.3 is aligned with ‘Project planning’ and ‘Project doing’.

· VCAL 2.4 is aligned with ‘Project doing (Monitoring)’.

· VCAL 2.5 is aligned with ‘Project doing’.

	3.   Demonstrate knowledge, skills and abilities in the context of an activity or project.
	3.1   Identify the scope and

requirements of the activity.

3.2   Analyse observed behaviours and implement strategies to improve performance of self.

3.3   Establish a plan to achieve a learning goal involving a peer or adult mentor.

3.4   Contribute to the quality of outcomes within an organisational context.

3.5   Identify transferable knowledge and skills gained for future voluntary or paid work.
	Defining (Sequence 8):

· Identify possible projects

· Identify resources that are available to do their project

· Use decision making tools to choose a project and decide on the intended outcome.

Project Planning (Sequence 9):

· Identify stakeholders

· Develop a project plan.

· Project Doing (Sequence10):

· Implement their project

· Monitor their project.

Project Evaluating (Sequence 11):

· Report to appropriate organisations and people

· Celebrate completion of the project.
	· VCAL 3.1 is aligned with ‘Defining’ and ‘Project Planning’.

· ‘Project Doing’ and ‘Project evaluating’ could meet the requirements of VCAL 3.2.

· VCAL 3.3 is aligned with ‘Project Planning’.

· ‘Project Doing’ meets the requirements of VCAL 3.4.

· VCAL 3.5 is aligned with ‘Project evaluating’.

	4.   Identify responsibility and leadership skills.
	4.1   Identify qualities of people in leadership roles.

4.2   Select different leadership styles.

4.3   Identify methods for motivating others.

4.4   Identify interpersonal skills that are used by people in leadership roles.

4.5 Identify leader of a group.

4.6   Understand different types of power in relationships.

4.7   Identify communication skills needed to be an effective group leader.
	Project Doing (Sequence10):

· Implement their project

· Monitor their project.

Project Evaluating (Sequence 11):

· Report to appropriate organisations and people

· Celebrate completion of the project.
	· ‘Project Doing’ and ‘Project.

· Evaluating’ may be extended to cover reflection on leadership skills and roles, thereby meeting the requirements of VCAL Learning Outcomes 4.1 - 4.7.

	5.   Utilise interpersonal skills to communicate ideas and information.
	5.1   Apply communication skills in a range of social contexts.

5.2   Use interpersonal communication skills to resolve a conflict.

5.3   Identify causes of Communication breakdowns.

5.4   Participate in a public debate that requires expression of an opinion to others.

5.5   Apply active listening skills to facilitate understanding.
	Reporting (Sequence 4):

· Identify appropriate information to include in a report

· Identify the audience for a report

· Identify the appropriate style of report

· Plan a report

· Present a report.

Feedback (Sequence 5):

· Identify when there is a need for feedback

· Plan feedback using template

· Give feedback

· Receive feedback

· Plan to cope with negative information.

Negotiating (Sequence 6):

· Identify the outcome they want and means to achieve it

· Identify your offer

· Identify external standards that can be used identify negotiable areas.

Problem Solving (Sequence 7):

· Identify early warning signals that there could be a problem

· Recognise the difference between ongoing and solvable problems

· Define the problem

· Brainstorm solutions

· Choose two possible solutions

· Plan to trial the solutions

· Trial solutions. 

Project Doing (Sequence 10):

· Implement their project

· Monitor their project.
	· ‘Reporting’, ‘Negotiating’ and ‘Project Doing’ are all aligned with the requirements of  VCAL 5.1.

· ‘Problem Solving’ and ‘Negotiating’ align with  VCAL 5.2.

· VCAL 5.3 is aligned with ‘Problem Solving’.

· ‘Reporting’ may be extended to meet the requirements of VCAL 5.4.

· ‘Negotiating’ and ‘Project Doing’ may both fulfil the requirements of VCAL 5.5.


	Personal Development Skills Intermediate (Unit 2)

	1.   Identify planning and organisation skills relevant for management of health or community.
	1.1 Explore and identify issues related to managing the implementation of a project.

1.2   Clarify the nature of the support required to implement the project.

1.3   Establish systems to ensure project elements are managed.

1.4 Identify resource requirements to facilitate timely and effective project completion.

1.5   Utilise self-management skills for project completion.
	Defining (Sequence 8):

· Identify possible projects

· Identify resources that are available to do their project

· Use decision making tools to choose a project and decide on the intended outcome.

Project Planning (Sequence 9):

· Identify stakeholders

· Develop a project plan.

Project Doing (Sequence 10):

· Implement their project

· Monitor their project.
	· VCAL 1.1 is aligned with ‘Project Planning’ and ‘Defining’.

· VCAL 1.2 is aligned with ‘Project Planning’ and 
‘Defining’.

· VCAL 1.3 is aligned with ‘Project Planning’.

· VCAL 1.4 is aligned with ‘Project Planning’.

· VCAL 1.5 is aligned with ‘Project Doing’.

	2.   Demonstrate skills relevant to complex problem solving and comprehension.
	2.1   Identify the key elements of a complex activity that require modification or review to ensure desired outcomes.

2.2   Identify and explain what resources will assist in solving the problem.

2.3   Evaluate the effectiveness of a number of strategies for solving the problem.

2.4   Apply decision making strategies to establishing priorities.
	· Negotiating (Sequence 6):

· Identify the outcome they want and means to achieve it

· Identify your offer

· Identify external standards that can be used

· Identify negotiable areas.

· Problem Solving (Sequence 7):

· Identify early warning signals that there could be a problem

· Recognise the difference between ongoing and solvable problems

· Define the problem

· Brainstorm solutions

· Choose two possible solutions.
	· VCAL 2.1 is aligned with ‘Project Doing (Monitoring).

· VCAL 2.2 requirements may be met by ‘Problem Solving’, ‘Project

· Planning’ and ‘Project Doing’.

· VCAL 2.3 is aligned with ‘Problem solving’, and could be covered in ‘Project Evaluating’.

· VCAL 2.4 requirements are met by ‘Project Planning’.

	3.   Demonstrate knowledge and skills related to a hobby, study or interest.
	3.1   Identify skills and knowledge required to undertake a hobby, study or interest.

3.2 Evaluate alternatives for accessing training and/or learning regarding a hobby, study or interest.

3.3   Undertake a program of knowledge and skills development relevant to a hobby, study or interest.

3.4   Apply skills and knowledge to a hobby, study or interest.
	
	· VCAL 3.1 Learning Outcomes are not covered by Advance Learning Modules.

	4.   Utilise research and development skills to present information to an audience.
	4.1   Identify a range of research methods appropriate for collecting specified information.

4.2   Demonstrate the appropriate use of information systems, including technology.

4.3   Analyse a range of differing perspectives to establish accuracy and identify bias.

4.4   Identify and apply a variety of techniques for presenting information.

4.5   Respond to audience needs and presentation purpose in developing communication strategies.
	Community (Sequence 2):

· Identify people, places and organisations in their community

· Describe their connections with these people, places or organisations

· Identify services for young people in their community

· Describe how to access services for young people in their community.

Defining (Sequence 8):

· Identify possible projects

· Identify resources that are available to do their project

· Use decision making tools to choose a project and decide on the intended outcome.

Project Planning (Sequence 9):

· Identify stakeholders

· Develop a project plan

Project Doing (Sequence 10):

· Implement their project

· Monitor their project.

Project Evaluating (Sequence 11):

· Report to appropriate organisations and people

· Celebrate completion of the project.

· Project Reporting and celebrating (Sequence 12):

· Report to appropriate organisations and people

· Celebrate completion of the project.
	· VCAL 4.1 Requirements may be met by ‘Community’ and ‘Project Planning’ if they were extended to incorporate information gathering skills.
· VCAL 4.2 may be met by ‘Project reporting and celebrating’ if reporting made use of technology (e.g. PowerPoint/video).

· VCAL 4.3 may be covered by expanded versions of ‘Project Evaluating’ and ‘Project Reporting and celebrating’.

· VCAL 4.4 requirements may be met by ‘Project Evaluating’ and ‘Project Reporting’.
· VCAL 4.5 requirements may be met by ‘Project Reporting and celebrating’.

	5.   Use spoken English and active listening skills to communicate complex ideas and information.
	5.1   Plan and deliver a sustained presentation in a group setting.

5.2   Give complex instructions, including difficulties to be avoided, when explaining procedures.

5.3   Respond to a complex inquiry or complaint related to a project or activity.

5.4   Explore and clarify ideas in an extended discussion.

5.5   Use spoken language to work in collaboration with others to meet an agreed objective.
	Reporting (Sequence 4):

· Identify appropriate information to include in a report

· Identify the audience for a report

· Identify the appropriate style of report

· Plan a report

· Present a report.

Project Doing (Sequence 10):

· Implement their project

· Monitor their project.

Project Reporting and celebrating (Sequence 12):

· Report to appropriate organisations and people

· Celebrate completion of the project.
	· VCAL 5.1 requirements are met by ‘Reporting’ and ‘Project Reporting’.
· VCAL 5.2 requirements are met by ‘Reporting’ and ‘Project Reporting’.
· VCAL 5.3 requirements may be met by an extended version of ‘Project Doing’.
· VCAL 5.4 requirements may be met by an extension activities in ‘Project Reporting and celebrating’.
· VCAL 5.5 requirements are met under ‘Project Doing’.
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Example 1 - Descriptive writing:








I woke up late because my alarm didn’t ring. My own fault, but there you are. By the time I had finished my breakfast (my usual bowl of cornflakes, and a cup of coffee with three sugars), I had missed my bus (that’s the number 9a, picked up at the bus stop outside the milk bar), which had left on time (just for a change).





So, I got to the job interview, and by the time


I had found the right room, I was over 30 minutes late. 





Unfortunately, the interviewer wouldn’t interview me. Didn’t he realise how important it was for me to get the job? Now, I won’t have enough money for my surfing holiday at Torquay.























game arcade





MovieWorld





swimming





entertainment





Where I have lived





Ringwood





Mildura





City





Mall





Eastland





shopping





beach





surfing





holiday





movies





school





skateboarding





sport





recreation





friends





work mates





family





basketball





football





PEOPLE





interest





club





sport





ORGANISATIONS





PLACES





ME





ORGANISATIONS





PLACES





PEOPLE





ME
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